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Iepitnyn

H mopovoa perétn mepintmong amotedel péPoc pag evpvtepng €pevvag, n omoio Oa
oroxkAnpwBei Tov Iovvio Tov 2005 kot diepevvd TIG TPMTEG EUMELPiEG KOWVMVIKNG (NG Kot
puaonong tov apydpiov potntov Kot pantpuov péca amd v avdAvon g cuyKpoTn-
O1¢ TOV OIKTVLOV TOV JSUTPOCOTIKMY /KOIVOVIK®V GYECEMV GTNV GYOMKN TaéN. YTokel-
peva g épevvag givarl 6Aot Kot OAEC ot Labntég Kot ot padnTpieg dvo taéewv A" Anpoti-
K0V (40 mandd) evog oxoreiov g AvatolMkng Oeccalovikng. Epapuoéotnke n kotvwvio-
peTpikn uéBodoc, tng omoing To SeSOUEVA GLAAEXTNKOV [LE OTOUIKT NU-OOUNUEVT) GUVEV-
tevén, M omoia elye Vv poper emrpaméliov  moyvidlov. H  oviioyn tov
KOW®MVIOUETPIKMY dEOUEVMV EYIVE GTNV 0Py Kal 610 TEA0G TG A Anpotikod (Oa yivet
po eopd axoun oto téhog ™G B’ Anuotikov). Meta&d tov  onpavtikdtepov
JMOTOoE®WY  aVAKEL Kot 1 dlamioTmor, OTL 1 oYoAIKN TAEN G HKPO-KOW®OVIKO
CUCTNUO  KOWOMVIKNG OAANAEmidpacng Oev mopéyel Tnv evkopic oe OAa  Ta
VEOELTEPYOUEVO LUEAT TNG VO OAANAETIOPAGOVY PETAED TOVS, DOTE TO KoBEva va Ppel T
Béom mov tov Tapldlel oTNV VIO GLYKPOTNOT OLAdA TOV LadnTOV Kol padnTpliodv g A’
Anpotikov. Emiong dtatvmmvetor n vedOBeon 4tL ot apydprot Ko apydpleg pabntég ko
pabntpiec pobaivovtag to pOAO ToV/TNG HLabNnTH/TPLog VIOBETOVY TAPAAANAL GTACELS KOt
GUUTEPIPOPES AVAAOYOL LLE TOL TPOTLTOL LN ONG TTOV ETKPATOVV GTNV TAEN TOVG.

Ewayoym
H petdfoon amd to Nnmayoysio oto Anpotikd Xyolelo Bewpeitar og po ond Tig
KPIOWOTEPES TEPLOOOVE NG TOUSIKNG MAIKIOG, 1 OToio CUVOEETOL LE EMATOOEL, GTNV
TEPAUTEP® GYOAIKN EEEMEN TOV OO0V OAAL Kol GTNV AVATTUEN TG  TPOCHOTIKOTNTAG
tov. H véa katdotaon g oxohkng «owkoroyiog» (Nickel 1990: 221) dapoppmveton
amd aAAUYEG TPOCOT®V, AAAAYES KAVOVAV, OAAXYES GTOV TPOTO Kot 6To pulud epyaciog
Kot TV omd O oAAayEC pOA®V. Ot 6Y€oelg Kot 0 pOLOG TOV Tadov aALALOVY GTO VEO
Kot Olevpupévo TTEPIPAALOV KOWVOVIKNG aAANAETIOpaoNG, OOV TO Todl KoAgitor va
avtanokpifei oe oAlayéc, ol onoieg mpokakoOv acvvéyeia' onig eumeipieg tov. To 1310
QOVOLEVO TNG acLVEYELNG, BEPata, Ba Prdcovy Ta Tadld Kot Katd T HeETAPaoT TOVG omd
10 Anpotikd oto I'vpvacio (Ferguson and Fraser 1999 ®ikinmov, ITitta-ITavtaln kot
Xpiotov 2003).

‘Eva 1060616 TToudidv dgv pmopet va dayelplodel tkavomomtikd ovte, Pefaing,
Vo 0E0TOMGEL ONUIOVPYIKE TIG VEEC OMOLTIOEL, KOU TPOKANGELS, LE OMOTEAEGLO VO
Buover apvnrikéc eumepieg ko otpeg (Lazarus 1995) oto Eekivnua g oYOAIKNG TOV
nopeiag, Ta onoia givor ToAD TOAVO va YoV SPPOTIKES EMTTMOGEIS GTO KIVTPW, OTIG
OTAGELG, OTIG EMOOCELS, GTNV EVEPYOTOINGT], GTNV AVATTLEN KO GTNV YUXOAOYIKY| GTOOE-
potta (Rudolph et al. 2001: 930). Avtifeta, av pe ™ ompién 0V GYOAEIOL Kol TNG

'H acvvéyeia otig spmeipieg dev Oempeitor Lovo og TNy TpoPANUATOV Yo THY 0vATTUEN TOL GTOUOV GAAG
emiong Kot ®g onuavtiko kivtpo avamtuéng tov. (Filipp1995, Olbrich1995, Welzer 1993)



OIKOYEVELNG TO TOOL OVTILETMTIGEL OETIKA TIG OMOLTIOE TOL GUVETAYETAL 1| GYOALKY|
petdfoon, tote avt LE To EAEYXOUEVA TAEOV GTOLYEID TOV GTPEG, UTOPEL VO AEITOLPYT|-
GEl ®G 1oYVPN TPOKANGN avaTTLENS Kot TPoodov (Wustmann 2003:106-135). Zopuepova
HE TIG SIEMOTNUOVIKEG OIKOCLOTNKEG TTpooeyyioelg (Bronfenbrenner 1993) ot dvoko-
Meg petdfoong dev agopoldv povo to modi oAAd amotelobv €va otkoloyiko-cvoTnuiko
TPOPAnua 6TO TAOIGIO TV GYECEWV AAANAETIOPOONG TOV SLUUOPPDOVOVTAL OVAUEGO GTO
idpopa amooitnong, 6to Wdpuve LTOSOYNS Kot oTNV owoyévela. Emiong, yivetar capég
OTL n uetafaon Oev omotelel Evo. oTIYUIOIO YEYOVOS OAAG pio. O1001KOGIO. 1] OTTOL0. EXEl
owaprera ( Rimm-Kaufman/ Pianta 2000).

Qo1660, evd o1t oxeTikn PpAoypagio vroypappileTor n avaykn Yo po Todo-
KEVIPIKT TPOGEYYIOT TNG EKTOOEVTIKNG TTPAENG, Wiaitepa 610 ekivnua TG GYOAKNG
Long (EoyéAing 1994: 40-41kon 65-70), eivar eAdylota To EPELVNTIKA dEOOUEVO CYETIKA
LE TO TG 01 apyaplol LoNTEG PLdvouy TIC KaOMNUEPIVES SOTPOCMOTIKEG GYEGELS KOl TOVG
mapdyovteg mov Tig Kabopifovv. Ymapyetr pHeydAn acdesio yo. 10 TG avtilapupavetar,
TG Provel v kowvovikny {on kot panon oto oyoieio to B0 To MOl KO pE TO0
TPOTO TPOGTADEL VAL EVOPLOVIGEL TN CUUTEPIPOPA TOV, MOTE 1 VEQ KOTAGTAOT Vo Elval
Yy T0 1010 guyaplotn Kol amoAlayuévn omd Eviova mpoPAnuatoa mpocappoyns (Ka-
hovtin-AlilvZageipomroviov:2004)

1. £16y0¢ kor MeBodoroyia
H mapovco. perétn mepintmong, n onoia amotelel pépog wag gvpvTEPNG £PELVAC’, GTO-
YEVEL GTNV S1EPEVVNON TOV SIKTVOV TMV SOTPOCOTIKDV/ KOWWOVIKOV GYECEDMV TWV 0Py G-
PLOV ponToV Kot pafntpiov dvo Topdiiniov tdéemv A” Anuotikov (40 modid) o Eva
oxoAeio ™G Avatolkng Osocolovikng. Enueio ava@opdc g oviivong amotelel M
Kowwvikn (o1 kot pdnon tov apydplov nadntov Kot pontpidv ot 6YoMkn Taén, N
omoio cuvioctotol 6T LAONoN TOV TPOKVTTEL OO TI GLUUUETOYN TOV TOULIIDV GTO OPDLLE-
vo g TaENG Kot amd TG eumelpieg mov avtd PidvVovy 610 TAAIGIO TG OAANAETIOpAGNC
toug (I'kdtoPog 1985:16) katd ta. Svo TPAOTU ¥POVIC. TNG POITNCNG TOVG GTO GYOAELO.
2y mopovoa HeAETn cvlnTovuvTol POVO TO. EVPNLOTE TOV TPATOV GYOMKOV £TOVG, O10TL
N épevva dev £yl akOUN 0AOKANPmOEL.

Ot dampocomikég /kowvmvikég oxéoelg opiloviar amd 11 avoyytéc epmtoelg, N
Kkd0e pa omd TIC omoieg avaPEPETUL GE Lo OLOLPOPETIKN Lopen oyéong (BeTikn, apvnTti-
K1) G Kabnuepvng Long TovV cLUPAONTOV Kot GUUUAONTPLOV 6TO G(OAEl0. ACPOADS
aVTOC 0 OpIoUOS VoL TEPLOPICUEVOS KOl (OG TTPOG TIG LOPPES TOV SOTPOCHOTIKMY /KOWV®-
VIKOV OYEGEMV OTO GYOAEl0 KOl MG TPOS TO TEPEXOUEVO TOVG. GTOGO, Ol OVOUYTES
KOW®MVIOUETPIKES EPOTAOEIS AEITOVPYOVLGAV MG EPEOIGHA YO VO EKONADGOLV TO T
avBopunTa TIG EUMEPIES Kol TO PLOUATE TOVS EVPVTEPA Yo TO BEUA TNG GLYKEKPLUEVNS
gpotong. [Iépav tovTov 0 TEPLOPIGUOG AVTOC eMPArAeTAL Yoo LEBOSOAOYIKOVG AOYOUG,
YL TOV “EVVOL0A0YIKO” Kol “Aeltovpyikd” oplopd tov petafintov g épsvvas (Iopa-
okevdmovrog 1993: 84).

H depeivnon tov gunepiodv kowvovikng Long kot pdbnong yivetar amd
oKomié TV 1oV’ TV padntdy Kot padnTpidv. Eeappdotnke n kovoviopuetpiky pédo-
00G TG omoiag To OEOOUEVO, GLAAEXTNKOV HE TMUL- OOUNUEVN OTOUIKY] GLVEVTELEN, M

2 H épevva dpyroe tov ZentéuBpio tov 2003, ot 6 tpfpato A taEng kot Oa odokAnpwOei tov Iodvio Tov
2005, 6tav awtd To Todd Oo oAokANpdvoLY TV poitnor| Tovg otV B’ téén. Zmnv £peguva ektog TV
TOOLMY GUUETEXOVV OL YOVEIG TOVG KOl Ol dACKAAEG TV TAEE®V OTIC 0ol AVTA Pottovy. BA. oyetikd,



omoia. elye ™ popen emrpomélion moyvidovt, éyve 6To YOPO TOL GYOAEiov Kot
dwpkovoe 25°-35". H cvAloyf TV KOWVOVIOUETPIKMV OEOOUEVAOV  £YIVE GTIV apyn Kot
670 T4h0G TOV GYOMKOD £T0VC°, enth £BSopuddeg puetd v évapén kot enté mpv ™ AREN
ToV, amd 10 B0 dTopo, TNV TPAOT €K TV cvyypapiéwv. H efokeimon T cuvevtevk-
PG Pe TO ool £ytve mpv omd TNV mEPIOO0 TMV GLVEVIELEE®VY, UETO Omd TNV
TOPOUOV TNG Yo ol Boopdada otnv kb TN TV dpa Tov PaBNUATOG Kol KUPIWS e
TNV EUTAOKT] TNG GTO TOYVIOL TOV TUOLOV TNV DOPO TOV OOAEIULOTOC.

Avaopwcd pe v aélomotio (reliability) kot v gykvpodmto (validity) tov
dedopévmv mov mopydncav pe ™ SdKacio TG KOWMOVIOUETPIKNG ETAOYNG ETIOT L0~
VETOL OTL EPMTNGELS OTMG Ol TOPAKAT® ALY Kol AAAEG CLUVOPEIG LTOPOVY HOVO €V HEPEL
va. amovinBovv: H kdbe emioyn mov kdvel to kdbe mondl omotelel pia Ekppoon g
EUTELPLOG TTOL OVTO £)EL NON ATOKTNOEL OO TNV UEYPL TOTE YVOPIUIL TOL WE TO TOdi 6TO
omoilo avapépetal; Amotedel €voeln wog €vrovng embupiog y cuvaymn GYEoNG Kot
EMKOWVMVIOG N €lvol TO OmOTEAEGHO. oG oTiypuaiog dtdbeong; Tnv enduevn nuépa Ba
ékave 1o Toudl o GAAN emhoyn oyxéoemv; Emonuaivetol exiong 0Tt katd v epunveia
TOV OJ0UEVDV OeV Ba TPEMEL VOl SLOPEVYEL TNG TPOGOYNG OTL 0L LOPPEG TOV GYEGEDV TOV
avoQEPOVTOL OO To TOdOLE UITOPEL VO OTOTEAOVY HOVO £KPPOOT] HoG TodknG emtfopiog
N WOG «QOVIOCIOKNG ovTiAnyng. Oupmg, akdun Kot av to TPAypoto £yovv £Tot,
yvopilovpe 0Tl Kol aVTEG Ol EMOLUIES KO AVTIANYELG OUOIVOLV Y10l TO TTodl VTG TNG
nAiag, po mepimov aAndvn 0nmg o tpaypatikd aindwn oxéon (Petillon 1993:76).

[Tpokeévon vor S PAAGTEL 1] AVEOVLUIN KOL TO OTOPPNTO TMV ATAVTHCEDV TOV
pontov Kot pantpuov, o ovopatd tovg oupfoiilovtal pe éva Kodkd, o omoiog amo-
tedeitan amd 4 ypdppota, Kepoiaio yio to ayopuo (m.y AGXR) ko meld yio to kopitoia
(m.y atal). Emiong yio toug id100g Adyovg divovrat to yevdovopo ‘TloAdvpvia’ kot “Tepyt-
xOpN’ oTic dvo ThEES, Ol omoieg amoTEAOVV TOVG dVO TOAOVG TNG GLYKPITIKNG OVTLTOPOL-
BoAnc pag. Avagopikd pe TV ovtimopaforn Tov dedopévey TV Ovo TAEEWV, £XEl
onpacia va emonuaviel 6t oty 1aEN ‘TloAvuvia’ téocepa madd (ioga, lume, mahr,
peel, otovg mivaKes ONUEIOVOVTIOL LE 00TEPIOKO) dev £0moav cLVEVTELEN O10TL dev
glyape v oLYKATAOEST TOV YOVEOV TOVG. ME 0VTO TOV TEPLOPIGUO OVTA T TOUOLE OEV
CUUUETEYOVV GTNV £PELVA, APOV dEV POTHONKOV Y10 TIC ETAOYEG TOVG, OVOPEPOVTAL OUWMG
OTIG EMAOYEG TMV GLULOONTOV /TPLUOV TOVG.

2. H duvopikn] T@V KOvoOVIK®V oyéccmv: « EAEN Kol «cATodnon»

21 ouvéyeld TapoLSIALOVTOL Ol KUPLOTEPES SOMIGTMOCELS OVOPOPIKA LE TIG KOWVMOVIKES /
OOTPOCMOTIKES OYECELS TOV OPYAPL®V HoONTOV Kot podnTpiodv, ot onoieg diepevvionkoyv
péEGO amd TNV VAALGOT TOV DETIKOV Kol apVNTIKOV KOWVOVIOUETPIKMY ETAOYDOV KO TOV
QITIOAOYNGE®V OV 01 1d101/€g £Kavay. H dadikacio TG KOW®VIOUETPIKNG EXTAOYNG OTO-
TéAECE T PACT Y100 OAEG TIG AVOADVOELS TOV OEGOUEVMVY, OL OTTOIEG EYVOV LLE TO TPOYPOLLL-
pa Ucinet for Windows (Borgatti et al. 2002). Mg Bdon 1ig 11 avorytéc KovmviopeTpikég

* Atvovpe 181aitepn onuacio 6Tov Tpodmo pe Tov omoio Ta idia ta Tandid vonpatodotohv kot enevdvovy
GLVOLCOMLOTIKG 0VTEG TIG EMA0YEG, 010TL TO BempTiKd pog TANico eKAoUBAveL Ta Toudid Oyl g TodnTL-
KOVG amodEKTEG EEMTEPIKOV TaPEUPAGEDV, QMG MG EVEPYE VITOKEILEVA TOV VONUATOO0TODV O,TL CLGYETI-
Cetou pe o 010 kKo pe Tovg yopw tovg (Skinner et al. 1998: 299).

* Avtd 10 £pyuAEio TO SaveloTHKAUE 0 £va SLoyPOVIKO EPEVVITIKO LOVTELO, TO OO0 EQAPUOGTIKE VLTO
v emotnpovikn evBvvn tov Hans Petillon. (Petillon 1993: 35-39).

> AvoAuTiKf Tapovciaon Tov Tpomov SieEaymyhc TG oVVEVIELENC Kl TOL DAIKOD OV YpTOILOTOOnKe
yivetat oto: Bpuvidm, K./ Matsayyovpag, H. 2005: ......



EPMTNOELS KAl TO CGLVOQPES DAIKO OV TG GLVOJELE KATAYPAPNKOV Ol OETIKEC Kot Ot
aPVNTIKEG EMAOYEG, Ol TPOTIUNOELS KO OL OOPPIYELS KAOMS Kol O EKTIUNGELS TOV Hadn-
TOV /TpLov Yoo aAANAoVS. Q6TOG0 GTO MEPLOPIGUEVO TAAIGIO TNG TOPOVCHG UEAETNG
ocv{ntovvtar povo ot €61 epotoelc. Avo amd ovTég avapépoviol o BETIKEG eMAOYEG
(‘@iroc’, ‘KdabBopar’), dvo o apvnrikég (‘Zmpoyvovv’, ‘Aépvouv’), Ho GE ETIAOYY| OTO-
KAEWGHOV (‘AToQedy®’) Kol (ol GE ETIAOYT TOV OVOPEPETOL GTO POLVOLEVO TOV «OPYN-
yoO» ¢ tééng ( ‘Hyémng’). Oheg o1 emhoyég e€etdlovton o) o€ oxéon pe to TAN00¢ Tovg,
B) og oxéon pe TV 1EPAPYNON TOL KAVEL TO EMAEYOV VTOKEIUEVO KOl Y) GE GYECT LE TO
(@OAO TOV EMAEYOVTOG VITOKELEVOV.

2.1 «EAEy»: Emloyn @ilov, emhoyn ‘yeitova’ oto Opavio

O1 Betikég popeég oyéoemv depevvnOnNKay e TEGGEPIG KOWVMVIOUETPIKES EPMTNCELS, E00
Op®g GLLNTOVVTOL O1 SIMIGTMOGCELS TOV TPOEKLYAV ) TIC SVO° IO YAPAUKTNPLETIKES Y10l
TNV ENLOYT TPOCOTMV OGS GTEVIG GYECNG. Me T [ EpATNON TO Todi TPOTPEMETAL VL
emiéEel Toug eilovg Tov, Ywpic meplopiopd otov aptBud, Kot pe TNV GAAN va emAEEeL
TEGGEPQ OO e TOL 0ol EMBVEL TEPIGGOTEPO VO EYEL pvaIKn £YydTNHTA OTNV TAEN, VO
KkdBovtou pali oto id1o Bpavio.

1) «llopotnpnoe TIc PWTOYPOPIES TWV COUUAONTOV Kol GLUUAONTPIOY GOV TOL ElVal
ETAV® 0TO TPOTECL KOl TTES OV TOL01 KAl TOIES EIVOL 01 YIAOL KAl 01 piles ooV apyilovtas
OmO TOVG/TIC TIO OQYATNUEVODS KOI OYOTHUEVES OOLY. 2) «...Tdpo. Ogile Hov TIS
PWTOYPAPIES TECTAPDV TALOIWV e To, omola. OELels va kabeoou uoli oto oo Bpavio otnv
70CN GoVY.

Me Bdon 115 amavtioelg mov £dmGaV To TOLd GTIG dVO EPMTNGELS, Ol OTOLES
kodwomomOnkav pe tig AéEeig ‘d@idog’ kot ‘KdbBopar” avtictoyo, kataptictnkav 4 Kot-
voviopeTpikol mivakeg (sociomatrices)’ yio k60e t4En, §00 amd TG EMAOYEG HE KPLTHPLO
10 ‘@{log’ ko dvo pe kprmpto to ‘Kdébopar” omv apyn 1o 6xoiikod £Tovg kot GALol
dv0 Yo To {dt KpUnpla 6To TEAOG TOL GYOAKOL €tovg. Ot 8 KowvmviopeTpikol mivakeg
TOV 6V0 TAEEWV KOl TA OVTIGTOLO 8 OUASIKA KOWVOVIOYPAUUaTo (sociogramme) TopoTi-
Bevtat 610 Tapdptua. Eniong, cuvortikd ta dedopéva TV 8 KOWVMVIOUETPIK®Y TIVIK®OV
TapovclaLovTal 6T GLUVEKELN o€ dvo Tivakes, I ko II. Ztov mivaka I to dedopéva mov
avapépovtol v téén ‘TloAduvia’ kon otov mivaxa II ta dedopéva mov avagépoviotl GtV
TaEn “Tepyyopn’.

Ao TV avaivuon TV 0ed0UEVOV e KPLTPLo EMAOYNG TO ‘@ilog’ TpokvmTEL, [e-
Ta&0 GAAOV, 11 €ENG ONUAVTIKY Yo TN Kowmvikn {on kot pddnon tov apyiplov Guppo-
ONTOV Kol cuppaONTPIOV  JOMIGTOGCN: KATA T OPKEW TOV TPAOTOL TETPAUIVOL TNG
OYOAKNG €viaéne N TAsloyneio ToV apxdplov HodnTov Kot potntpldv aviipetonilovy
peyain dvokoAiio cHvoyng erkmv oyéoemv petaéd tovc. H dwamictwon avt) amotelel
Yol ToL TOUdLA £VOL YEYOVOG, TOV TOVG TPOKAAEL AV 1 Kot Gofio, COLPOVO LLE TIG OVAPO-
péc TV 101wV TV Todwv (Bpuvidm/Matcsayyovpag 2005:... ).

® O1 GAeg BVo epOTACELS elvon «... e mola woidid Oéleis va waileic mepIoEOTEPO » KON «...08 010 TOIOLE,
Oéleig meproaotepo vo. deiyvels ) (wypaic Govy.

TATO KG0e KOWMVIOPETPIKO Tivoko TPokORTOVY Téccepa oTotyeln Yo kade padnth/Iplo, o) T0 EOAO Tov
Tod1ob TOL €KAVE TNV EMA0YT, B) TO POAO TOV OOV oV enéAee TO KABE madi, ¥) TO0 TANB0G T®V EMAO-
YOV oL £Kove To ke madi Kot §) 1 1epdpynon TV eTAOY®OV oL £Kave To Kae Todi.



Trov mivaka I oty epdtmon «@iloc’y, omv katnyopio « Eméhelen kat ot oTHAN
«Apyn» mopatnpovpe 0Tl amd T ikoct moudd ¢ taéng ‘TloAvuvia’ pdévo ta Tpia
(XIER, akef, gief ) ovopocav tpelg @ilovg, to 16 ovopacav dvo @ilovg kot Eva mondi
(DIDI) ovopaoce éva @iro. [Tapopola mapovoidletal n ewova kot oty ‘Tepyiydpn,” émov
TEPLOCOTEPO AMO TO NUICL TOV TOWOV TG TAENS (12 Toudid) ovopacav dvo eilovc.
Av 1 dvokorio €0peoNC EIA®V GTNV APy TOL GYOAMKOD £TOVE POIVETOL OTL GTO TEAOG
EEMePVIETOL Y10 TOL TEPIOCOTEPA TTALOLL OYL OL®G Y10 OAQ, OIS TPOKVTTEL OO TO aplOUod
TOV EMAOYOV OV AapPavel 1o kabe Toudl (PA. GTAAN EMAEYTNKE) Kol TOAD GOPESTEPQ.
amd ™V avdivon tov oueimievpov emdoyov (BA. otiAn augimievpeg). ‘Etor dvo
aKpOiES TEPIMTMOGELS am0oTEAOVV 0 DIDI 0d TN o TAeVpd, 0 omoiog dev emAEyOnKe amod
kavéva () modi oy apyr Tov GYOAKOU £TOVG Kol Ao dVO GTO TEAOG, KOl OO TV GAAN
0 KANI, 0 omoiog emA&yOnKe amd enTA Kot OKTO TodLd AvTiGTOLYa.

210 onueio avtd givor GKOTIUO VO OIEVKPIVIGTOVY dVO HOPPES KOVMVIKNG ATOUO-
voons. Eved o DIDI «amld» ayveeitar omd Touc/Tic GOUUaONTEG/TPLEG TOL Kot Pldvel v
adtapopio Tovg, 010TL OeV TOV EMALYEL GYEOOV Kavelg oVTe BeTikd oVTE ApvNTIKE, O GULL-
pontig Tov o DIST, 6Tmg Bo dovue TaPAKATO, aroppinteTar S10TL dExeTAL GYEOOV LOVO
apvnTikég emAoyég (Mmikog 2004: 110-111).

To mAn0og tov eilomv Tov emAEYONKAY OVAUEGO GTNV apyN] KOl GTO TEAOG TOV
GYOAKOV €Tovg vtepdmAacidotnke oty ‘TloAvuvia’ (amd 42 og 121) kot tpurhactootn-
ke oyedov oV ‘Tepyydpn’ (amd 37 oe 90). Qotdo0, Ta Toudid g ‘TloAduvia’ @aiveton
OTL eméleEav CLVOMKA TEPIGGOTEPOVG GIAOVG o’ 0,1t Ta oo ¢ ‘Tepyiydpng’.
BéBaia, avty n vrepoyn Svvntikd Oo umopovce va UV avtamokpivetal oTnv
TpayLaTIKOTNTO, €0V elyov emAésel pilovg Kot Ta Técoepa moudld (ioga, lume, mahr,
peel), ta omoia, OT®G avaEépnke NON, dev pOTHONKAV Y1 TIG ETAOYEG TOVG.

Extég and tov apBuod (minbog) towv emleydpuevav oilmv, eyyupotepo deikt Yo
TIG TPAYHOTIKES QIAKES GYECELS TOV CLUVATTOVTIOL GTO OMOOIKO emimedo g TdéNg Kot
KUPI®G GTO ATOUIKO EMIMESO TOV TPOCHOTMOV ATOTEAOVV Ol AUPITAEVPES EMAOYEC PIA®V
o€ OYE0M LE TNV 1EPAPYNOT TOV ETAOYDV TOL KAVOLV T dVO UEAN TNG OUEITAELPNG
EMAOYNG. XOPUKTNPIOTIKO TAPASEYLO QUOITAEVPNGC EMAOYNG HE  OVIGOTIUN EPEpYMoN
amo TN TAELPE TOV PEADV TNG omoTeAEL 1 appimAevpn LAXR«+>miel. Evd yia tov LAXR 1)
miel arotelel v Tpit avdpecsa oe mévte emloyég Tov, yio v miel amotelel o LAXR
NV €K1 Ko teEdevtaio emioyn g (BA.kow. mv. 6). Amod ta dedopéva Twv Tivakov 1 kot
IT mpoxvmtel 6T 01 apPimAievpec emAoyEG aENONKAY Kot 6TIC OVO TAEEIS amd TV apyn
070 T€A0G TOV GYoAkoV étovg, otnv ‘TloAduvia’ dithacidotnkay (amd 12 og 25) kot otnv
‘Tepyyopn’ vrepdumhacidomray (amd 7 o€ 19). Q61660 68 TPocOTIKO EMINTESO TAPAUTN -
POVLLE OTL KOl OTIG OVO TAEELG VILAPYOVY TTAdLd T omoio OV €yovv Kapio ap@imAgvpn
emAoy", téooepa moudld oty ‘Tlohduvia’ (AKTH, DIDI, DMDI , XIER) Kol TEVTE GTNV

¥ Avo@opikd pe TV avaAuon TV KOWVOVIOPETPIKOY eMAOYdY TV Tadidv Tmv dvo TiEenv oe oyéon pe
70 Kprripro emhoyng ‘Oidog’, Ba mpémel va onpelwdel 6tL ANednke vadyn N TOavY peta&y Tovg Yvmptpio,
pw TV évta&n Toug 610 oyoreio. Amo ta 20 moudid mov evidybnkav oty ta&n ‘TloAdbpvia’, pévo ta 5
yvopifovtav peta&d Tovg amd T Poitnomn Tovg 1o idto Nnmaywyeio, eved ta vrdorowa 15 poitnoav og 8
drapopetikd Torvfésio Nnmaywyeio kot dev yvopiloviav peta&d tovg ovte and 10 Nnmiaywyeio ovte and
GAAOVG YDPOVG KOWMVIKNG GLVAVOCTPOPNG OIKNG TOVG N UEAMV TG olkoyéveldg toug. To id1o 1oyvet
mepimov Kot yo. ta wondid g taEng ‘Tepyixopn,” to onoio mponAbav amd 11 dtapopetikd vnmoywyeio.
Yovendc, N « KAOET CUVEXEW» G TOPAYOVTOS OROANG HeTdPaong Tov madov amd To Nnmaymyesio 6to
Anpotikd, g 6,11 apopd TV yvoplpio petasd toug Tpv TV Evtadn Toug 610 oYolelo, dev vpioTtatot ovte
OTN Mo OVTE OTHV GAAT TAEN, 6€dopEVOL OTL TO TOGOGTO TV TAdL®V OV Yvapilovtav peTa&d Tovug otV
K0 pio oo Tig dvo Téelg dev amotelel 00TE T0 1/3 TOL GLVOAOL TOV GUUHABNTAV /TPLOY TOVG.



‘Tepyydpn’ (KITZ, KRGE, LAXR, LUIA, MAGI) 6TV apyn TOL GYOMKOV £TOVG Kot dvo (
DIDI, DIST) ot o Taén kot €va (LUIA) otnv GAAn, oto t€Aog. H amovcio apgitievpov
EMAOYDV EVIGYVEL TNV Amoyn 0Tt T Todtd Tov ovoudletl éva madi wg eikovg Tov pmopel
vo unv givot 6Ty TpaypotikoOtTo eidot Tov, aAld ot emibountoi eilot Tov. e avth TV
nepintmon avikel o DIST, 0 onoiog eved emélete dvo @ilovg otnv apyn kot evvéa (!) oto
TEAOG, 0 010G emAEyTNKE Ao €va wadl oty apyn kot and Kavéva (1) oto téhog. [apd-
HO1EG €ival kol ol mepmTdcel tTwv DIDI, XIER Kot LAXR, LUIA, MAGI. Ilpoketton yo
dVGKOAD GTN GVVAYT] PIAMIK®V GYECEMVY, TNV 0Toid £(0VV Oyl LOVO OVTA TAL TOdLL TOL
dgv £rovv Kapio aueimhevpn Aoy aALd, Kot ekelva, TOV £(OVV U0 KOl OTTOKAEIGTIKY
aUQITAELPN ETAOYN TOV OTUOIVEL OTL KoL TAL OLO UEAT TNG dDAIAS OV £XOVV KOpio GAAT
aUQITAELPN EMAOYN. ZTNV TPAOTN TEPITTM®OT 1 SLVGKOAMN 0ONYEL GTNV OMOUOVMOOT UENO-
VOUEVOV OTOU®V Kol 6T OEVTEPT] GTNV AMOKOMN TNG dVAdAg omd TNV opddo TG TAENG
Kat T dnuovpyio vog TOTOL KAEIGTNG PLMKNG OLASNS, OTMS Ol dVAdeG GEGE«>DTSO,
ilam«<>geke oty ‘TloAvpuvia’ ko KAKO«—KAOR oty ‘Tepyiydpn’ otv apyn Ttov
GYOAKOV £€TOVG. XVY VA TO éva LEAOG TNG LLOG KOl OTOKAEICTIKNG KATKOG Kol omavidTepa.
Kol To. OLO AVEPEPAY GTNV OLTIOAOYNOTN TOV EMAOY®OV TOVG OTL Ogv BELOLY Vo TTAve GTO
oxoAelo Tic nuépeg mov yvopilovv 61t dev Ba mher oto GyoAelo TO GAAO PEAOG NG
aUPITAELPNG KOl ATOKAEIGTIKNG SLASOC.

Q¢ wiixa (clique) opileton oty Kowoviopetpio éva vTtocHvVoAo OTOU®V TOL
YEVIKOU GUVOAOL TTOL GLYKPOTEL TO diKTLO 1N TNV OUAda, TO OToio. AAANAOETIAEYOVTOL
petald toug — yapoktnpilovrar dNAadn and aueceg Kot apolfoies oyéoelg — v dev
EMAEYOLV GALO LEAN TOL gVpVTEPOL GuVvOLoL (Jansen, 2003: 193). O ghdyiotog apOUdS
ATOU®V TOV UTOPEL Vo GLYKPOTNGEL pia KATKa givor 000, omdte 1 KMKO amoTeAeital amod
pio dvada. Amd avtd 10 BePNTIKO 0PGSO NG «KAIKAG) amokAivouy oyeddv mhvta o€
KATOW0 HETPO Ol TPAYUATIKEG KAMKEG TOV OOMICTMOVOVIOL GTO EMIMENO TMOV EUTEIPIKDV
dedopévmv. Avtd onuaivel 0Tt givatl moAd omdvio va Ppebel pio KAlKo Yo v omoio va
OYVEL TAPOG O TAPUTAVE® OPIGUOG. TNV TPAYUATIKOTNTO TO. LEAT €VOC VTTOGVVOAOL
mov opiletar g KAika a@evog dev €xovv OAa. apolfaieg oyéoelg petald Tovg Kot
APETEPOL KATOLO, TOVAGYIOTOV, OO T LEAT TNG KATKOG EMAEYOLV 1) KO EMAEYOVTOL KO
amd aAlo LEAN TG EVPVTEPNG OULADAS, TO OTTOL0L OEV VKOV GTNV KAIKO. TNV TPOyLOTL-
KON TO LEIGTAVTOL INAAOT TYEOOV TTAVTO KATOLES YOAUPES OYECELS AVAUEGO OTOL LLEAT] TNG
KAMKOG Kot TG EupOTEPNC OUAONC, TOV ATOTEAEL TO «TEPPAAAOVY TNG KAIKOG. & OAEG TIg
TEPUTTAOCEI, MOTOGO Ol KECMOTEPIKES) GYECEIS TOV UEA®V TNG KAIKaG Tpémel va eivan
1oYLPOTEPEG OO TIC «EEMTEPIKES) GYECELG LE TO ATOMO TOV TEPPAALOVTOS TOVG, Yo Vol
YOPAKTNPIOTEL £V VTOGHVOAO LEADV (G KAIKAL.

ZOUQOVE IE TO TOPATAV®, 0 BaBUOC aUEGHTNTAG TG EMKOVOVIOG TOV UEADV
pog KAlKag —OnAadn 1 OuvatoOTNTo TOV HEAMY TNG VO EMKOIVOVOVY amevbeiog petald
TOUG N Ot HEGOV GAL®V HeEADV— ivar pHeETaPANTOC. MeTaAnToc fabuog onuaivetl 0Tt ko-
0m¢ petdveton 0 PabUOC OTOG AVAKOADTTOVTOL GTO SEGOUEVA EVOG SIKTVOL Ko GAAEG
KAikeg mov yopaktpiloviotl amd To «YaAupEc) GYEGELS GE GVYKPIOT| LUE OVTEG TTOV OlOLTTL-
otOOnKovV 6TV apyn He Baon ta kprtipo VYNA0D PaboD aPEGOTNTOC THG ETIKOIVOVING.
Emumiéov, dwoumiotmvetor cuyva OTL pio PIKPN Kol TOAD GUVEKTIKY] KAIKo vOEXETAL Vol
amotelel TUNUO pag gupuTEPNS OAAL AtyOTEPO GuvekTknG KATKag (Jansen, 2003: 193-
207). Ta onuepwvd MAEKTPOVIKE TPOYPAUUOTE TOPEYOVY  ELPVTATEG OVVATOTNTEG
avaAvong g doung opddwv kot kAkav (Borgatti et al. 2002).



H aAAnienidpaon kot kupiwg N opecdTNTA GTNV EXKOWVOVIO OADV TOV HEADY TNG
opadag g taéng amoterel facikn TpoHmoHecn Yoo TV AVATTLEN KOWOVIKGV /S10mpo-
COMIKOV OYECEMV, LESO OO TIG Ol OTOIEG TOL TALOLA OLULUOPPAOVOLY GTAGELS Kol KOAAEP-
YOOV GUUTEPLPOPECS, Ol OTolEg YapakTNPilovTal amd TNV AVTIANYN TOL «epEic» Kat dEmo-
VIOl 0O TVEVUO, GUVEPYOGIOG, OVEKTIKOTNTAG, TAOVPUAIGLOD, KOWVMOVIKNG GUVLTELOLVO-
NTOG KTA. — GTOLElR OV AMOTEAOVY GTOYOLG TOL OVAAVTIKOV TPOYPAuUpoToc. Me avtn
Vv mpobmdeon 1dwitepn onuacio Yo TNV GAANAETIOPACT] KO TV EXKOWV®VIO, LETOED
OA®V TOV PEA®V TNG OUASAG TNG TAENS £XOVV APEVOS TO EMIMEDO SLAGVVIESG TOV HEADV
G 1010 KATKOG KO APETEPOV TO EMIMEDO OLAGVVOIESTG TOV UEADY OUPOPETIKDOV KAKDV.

A&loonueionteg S1OMIOTAOCELS TPOKVTTOVY KOl OO TNV GUYKPITIKY OVTUTOPBOAN
TOV 0edoUEVOV TV Ovo ThEemv ‘Tlodvuvia’ kot ‘Tepyiryopn’ kot omd T SoyPOVIKY
avTImopaoAn opyNS Kot TEAOLG TOL GYOAKOV €TOVG. X& O,TL aPOopd TN OLYPOVIKY|
AVTITOPAPOAT, GTNV OPYN TOV £TOVC, Ol GYECELS Eival, OT®G NTAV OVOUEVOUEVO ALYOTEPO
dueceg kot Aydtepo otevég. H koptotepn damictwon gival o cagng Stoywpiopoc Tmv
16&ewv og KAikeg ayopidv kot KAKeS koprtoldv. Eviuvmmaotokog elvar o mAnpng dwoym-
POHOG 000 KAIK®V, ayopldv Kol KOPLIToldv, ympic Kopio oyeddov daocvvoeon HETOED
Tovg, otV TaEN «lloAdpuviay (BA. kow/pata 1, 5). 1o 1€A0G TOL £T0VG 01 £VTOVA OTOTL -
TOUEVES AVTES OLPOPOTOCELS TOV KMKMV KOTA GO0 £xouv apfAvvOel Kot 1 ETKOVo-
via avdpeca ota aydplo Kot To Kopitoio £xel d1evpuvoel.

Ye 0,1t aQopd TNV OLYKPITIKN avTmapafodny avaupeca otig Théelg, oty
“Tepyrydpn’ VAP ovVY TEPIGGOTEPO GVVEKTIKEG KAIKES, OTIC OTOIEG GUUUETEYEL VAL LEYOL-
MtepO TO0G00TO TSIV amd 6,1t oty ‘TloAvuvia’. Xvvakorovba, oty “Tepyirydpn’ o
apOuog TV TodIDOV TOV PEVOVV EKTOC TOV KMK®V €ivol LUKPOTEPOS Omd TOV AVTIGTOL(O
appo oty «IloAvpvioy.

AvaAvtikdtepa, 6€ 0,TL APOPA TO PUAO TOV EMAEYOVTOG VITOKEIEVOV GTIS OVO TA-
&elg mapatnpovvtol ta €&Ne. Lta dvo Kowmvioypaupota e ‘TloAvuvia’ mov oynuorti-
omkav pe Kprmpto 1o ‘@ilog’, o dtywplopdg g TPOG TIC EMAOYEG LETAED AYOPLDV Kol
KOPUIGL®V GTNV apYN TOL GYOAIKOD £TOVG £ival YEOOV OMOAVTOC, OV CNUELOVETAL KO0
ETEPOPUAN  €mAOYY|, €KTOG TG aupimievpng DIST+>dika kot g pOvOTAELPNG
DIST—elma. 10 téA0g 0 dty®PIoHOC apPAOVETOL KATMG, oNUEIOVOVTAL €61 ETEPOPVAESG
EMAOYEG, TEGGEPIS QO TNV TAELPA TOV KOPLTGLOV Kol VO A TNV TAELPA TOV AYOPILDYV,
dema—GEGE, dema—AGXR, gief—>AGXR, elma—AGXR, KANI—gief, KANI—dema, ywpig
Kapio amd avtég va eivar apeimievpn. Qotdco mapd v onueovpevn dppivven o
S ®PIoUOC TOPAUEVEL 1oYLPOG TOVAAYLGTOV G€ cUYKplomn pe v ‘Tepyiydpn’.

Avtifeta, omv ‘Tepyiydpn’ mopatnpoOUE UEYOAVTEPO OplOUO ETEPOPLAWV
EMAOYOV ®OC TPOG TO 1010 KPITHPLO. LTNV OpYN TOL GYOAKOV £TOVG onueldvovtol 4
ETEPOPUAEG EMAOYEC, M oL €K TV omoiwv glvar apotPaio, KAZA—miel, LAXR—kome,
beel— KAKO, miel«>KINIL. 10 T€A0C TOL G6Y0AKOV £T0VG eCOMANGIALOVTOL Ol ETEPOPVAES
emhoyés, and 4 oe 24. Avapeca ce avtég vrdpyovv 3 apoPaieg, ot omoieg Exovv mg
dgutepo  péhog g opolfordotnroc 1o 010 kopitol, — KINl«>miel, KAZA<miel,
LAXRmiel.

Avaioyn eikdva pe VTNV TOL TAPOLGLALOVY Ol ETAOYEG COUP®VA LE TO KPLTNPLO
‘@ihoc’, ™G TPOG TOV JAYWPIGUO UETAED TOV EMAOYADV TOV AyOPLDV KOl KOPITGLOV, ToL-
poLG1ALovV Kol 01 ETA0YEC TOL £yvay GOUPOVA L To Kpttiplo ‘KdaBopor'. TTptv oyoita-
GTOVV 01 eMAOYEG avTég Ba mpémel va AneBel vroym N dteopd mg Tpog v ercvBepia
OV aplOHol TOV EMAOYDV. XTIG EMA0YEC TOV Ekavay GOUE®VA pe To Kpttplo ‘@ikoc’



vIpye erevBepian EMAOYNG OG TPOG TO TANBOG TV EMAOYADV, EVD OTIC EMAOYEG COUP®-
va pe 10 ‘KdBopar” vanpye ocvykekpipévo tAn0og emAoy®mv mov 0¢ethe o kdbe Todi va
Kkdvel. 'Enpene va emAéEel t€ooepa modid, KATA TPOTEPULOTNTA, LE TO, OTOI0 TPOTYLOVCE
va kdOetar pali oto d1o Bpavio. Avtd onuaivel 0Tt Ta SeSOUEVA TOL OVAPEPOVTOL GTO
kpurtnplo ‘Kabopar’ emrpémovv BEPata vynAdtepn GLYKPLTIKY ¥pNon o’ 0,TL To dEGOUE-
Vo oV avapépovTat 6to kpttinplo ‘@ilog’, wotdco oty emaoyn tov ‘Kdabopor’ meplopi-
omke o avBopuntiopdg tov moadwwv. Eivor ypriciwo dpmg vo onueimbel o6t avtdc o
TEPLOPICUOG OmodeiyOnKe ¥PNOYOG GE KATOEG TEPUMTMGELS, ONWG T.Y, GE TOOLL TOV
OVOKOAEDOVTOV VO ATOPOGIGOVV Y10 TIC ETAOYEG TOVG 1 Y10 VO TIG IEPAPYNCOLV.

Ao TN GUYKPITIKY HEAETT] TV SEOOUEVOV TOV KOWOVIOUETPIKOV TIVAK®V S5, 6
¢ ‘TloAvuvia’ pe Tovg avtiototyovg 7, 8 e “Tepyiydpn’ mpokdTTOLV 01 TOPaKAT® Ol0-
TICTMGELS, MG TPOG TIC EMAOYEC e Baon 1o kpitnplo ‘Kabopor'. Eved oty ‘TloAvpvia’
VILAPYEL GOPNG O OPICHOC LETAED OYOPLDY Kol KOPITGIDOV KOl GTNV 0pyN KOl 6TO TEAOG
TOV GYoAKoV étovg, oV "Tepyiydpn’ avtdg o dtywpiopds dev givar TOG0 EVTovoc.

Yvykekpyéva, oy ‘TloAvpvia’ onueidvovtal TEVTE ETEPOPLAEG EMAOYEC OTNV
apxn’ Tov oYoAMKo £Tovg Kat Tévie 610 Téhog'’. Oheg mpoépyoviat omd Ty TAEVPE TOV
AYOPLOV LE YOPOUKTNPIOTIKN TEPIMTOOT CTAVIOTNTOG ETAOYNG VTN oL £Kave O DIDI, 0
omoilog amd T T€ooEPO MO OV Empene va emAEEEL, eméhele Tpila Kopitola Kot Eva
ayopt Ko, pdAota, €va kopitotl Exel v TpmdTn BEom oV 1Epdpynon tov (PA. ko Kot-
vovuoto 5, 6 kot 7, 8).

Avtifeta, otV ‘Tepyrydpn’ onueidvoviol 16 £tepoQurec emhoyéc oty apyn'
10V GYoAMKOV £Tovg Kar 13 oto Téhog'. Oleg sivar povomhevpeg ektoC 2 aupimAsvpmV
(KINI+—»kome, KINI«>miel), o1 onoieg onuedvovToL po 6TV opyn Kot (o 6To T€A0G Tov
ooAKoV £tovg. Emiong amd tig 16 etepdpuieg  emhoyég g apyns, ot 11 mpoépyovtat
amd ayopla kot ot 4 and kopitola kot and T1g 13 tov Téhovg, ot 7 amd aydpla Kot ot S
a6 kopitota. [Tavimg kot yuo T1g dvo théeig kot mepiocdtepo yuo ) “Tepyiydpn’ a&loon-
petotn kot un avopevopevn (Bpuviot/Matcayyovpog, 2005:..) givor n dwamictwon ott
TO 0yOPLOL EVOIL TTLO «OVOLYTOY O’ 0,TL TOL KOPITOL0 GTIC ETEPOPVAES EMAOYEC.

2. 2 «Am@Onon»: ‘Lrpodyvouv’, ‘Aépvouv’, ‘ATo@evy®’

Ot apvNTIKEG HOPPES TOV JUTPOCOTIKAOV /KOWVOVIKOV GYEGEWV dlepeuvinOnkay pe €6
EPOTNGELS, £6( OUME GLINTOVVTOL TPELC', O1 OTTOTEC ElYAV TN HEYOADTEPT) GUYVOTNTO OTTdL-
vinongs. Avageopikd pe tnv cvlnmon mov yiveton ot PifAtoypagia mept TG YPNOIUOTN-
TaG N OYL TOV OPVNTIKAOV EPOTNCEDV Y10 TOV EVIOTIGUO TPOPANUAT®V 6T OYOAIKN TAEN,
SMOTOGAE OTL GTNV TEPIMTOOT Hag aVTES amodelyOnkay Wiaitepa ypoLESG S1OTL OO~
KdAvYaV «To avemionpo Tpocwno ¢ oxoMkng tééncy (Mupywwtding 2000:322) dniadn
AavBdvovceg TTLYEC TPOPANUATIKOV GYEGEMV, Ol omoieg dev elyav «avadvdedy amd Tig

? Avtég eivar: DIDI—dema, DIDI—dika, DIDI—atal, KANI—dema, DIST—apso

1 Avtég eivar: KANI — dema, KANI— geke, KANI— gief, GRNI—dema, DIST—elma.

" Avtég givan : KAKO—pama, KRGE—pama, KRGE—kome, KAOR—miel, KAOR—prma,
KAZA—miel, KAZA—pama KAZA—kome, LAXR—miel, LAXR—mahr, KOGE—pama, miel >KINI,
beel - KAKO, kome—LAXR, KINI«<~kome

12 Avtéc etvar: KRGE—kage, KRGE—kome, KOGE—pama, KAZA—miel LAXR—mahr,
LAXR—pama, LAXR—lume, KINI<miel, pama—KRGE, pama— KINI.

¥ O dheg Tpeig etvat: 1) «...vmdpyovy Taudid otV TAEN 6oL TOL POADGVOLY GLYVE YTl 0EAovV Vo Exouv
v da otrypn ta idwo Tpdypatasy, 2) «...€xel el Kovéva madl ot daokdra va ‘ce paptopnoet’. Ecl
€XEIG TAEL TOTE 0T OOOKAAN VO LAPTUPNOELS’ KATO0 Toudis» 3) «... 0mapyel kavéva madi oty TaEn cov
OV TO KOPOIOEVOLV TOL AAA TTOLdLA;»



dAlec epotioeic. Emiong, oe 0,11 apopd ™ S0tHTOON TOV 0PYNTIKOV EPMTINCEMV KoL
TNV OTOPLYN TNG «TPOUEAETNUEVINS) ATOPPIYNG, ( T.Y TEG LOV TOLOG GIPDYVEL) ETION-
paivetor 0Tt 1 epdTNON €TIOETO HETA OO ol SLOOIKOGIN AvVayVAPIoNS TNG OKNVIAG TOV
ameKoviCovToy GTN GYETIKN LE TNV EPMTNOT KAPTEAL, OTOTE OGO Tod1d glyay avTiAnEOet
va coppaivel oV TAEN TOVG GKNVI OVAAOYT| LE QLT TNG KAPTEANG EKOVOV TNV ETIAOYN
TOVG TPV akoOuN TeBel N GLYKEKPEVT EpMOTNOT, N OToia TOVg {NToVoE VoL KAVOLV L
apVNTIKY €MA0YN. Avtifeta, dev ékavay kapio ETIA0YN To TOUOE T®V OTOi®V dgV €lye
néoel oV avtiinyn o0tt cvopPaivel oty TAEN TOLG OKNVA AvVAAOYN HE OLT TNG
kaptéhag. Ot epmtnoelg elyov og eENG:

1) Eow Plémovue ovo moudid, Tt KAvovv avtd, ... Exeig del moudid amo ) taln oov va
oTPOYVOLY Gllo. mouoia, mola givar avta, Ecéva oe Eyer ompalel, kavéva maidl omo v
Taén oov, moto/o. eivor avto/a,; (‘Zrpwyvoovy’).

2) Eow Prémovue ovo moudia. Ti kavovv owtd, ... Eyeic der maidid amd tm t0.ln oov va
yromodv (va Popave’) dlia maudid, moiog yromder moidv; Ecéva oe éyer yromijoel, kavéva
ool amo v taln oov, moio/o. eivar avto/a, (‘Aépvovy’).

3) Tt kavoov awtd o Toudid, Ymopyel kovévo, moidl atny taln oov e 10 omoio dev GélEls
vo. Kaveis mopéa, oev OGéleic va mailete uall, moio /oo eivar, Lol dev 10 Oélelg;
(‘Amopevyw’).

Ta dedopéva TG avEAALGNS TOV APVNTIKOV ETAOYMV GTNV apYT| KOl GTO TEAOG TOV
oYO0AIKOV £tovg oTic dvo théelg, ‘TloAvuvia’ kot ‘“Tepyiydpn’ mapovotdloviol GVVOTTIKY
otov ivaxa II1, 6mov 610 €€Nc B TPEMEL VO AVATPEYEL O AVAYVOGTNG Y10 TO OEOOUEVL
TOV TEPUTTAOGEDV TOL GVINTOVVTAL GTI] GUVEXEL.

Amo ta dedopéEva Tov Kpitnpiov ‘Zmpadyvouv’ TPOKVTTEL, OC TPMDTY YEVIKY Kol
ONUOVTIKY, YO TIS TPMTEG UmEpieg KOWVIKNAG (oNg kot puddnong twv apydplov
CLUUAONTOV Kol GUUUAONTPLOV oTNV GYOAMKN TAEN, domicTmon OTL To aydpla delyvouv
emBetikn kot PBlon coumeppopd, 1 omoio GNUEIDOVEL 1oYLPN AVENTIKY TAOT amd TNV
apyn TPOS TO TEAOG TOL GYOAKOD ETOVG, KOl GTIG OVO TAEES. AVTO TPOKVTTEL O TIC
EMAOYEG KO TOV OLyOPLDY KOl TOV KOPITGI®V. AVOADTIKOTEPO, SOTIGTMOVETOL OTL KOl OTIG
Vo TAEELG Kot TNV apyN| Kol 6TO TEAOG TOV GYOMKOD £TOVG OAO TOL TOdLL EKTOG TPLOV
omv ‘TloAbuvie’ (XIER, apso, elma ) wor evog ommv ‘Tepyiydpn’ (beel) ovopdalovv
TOVAGYLOTOV £va GUUUAONTN TOVG OTL GTPADYVEL TOVG AAAOVG. AVTEG OL APVNTIKES EMIAO-
YEG aLEAVOVTOL AVAIEGO GTNV 0Py KOl GTO TEAOS TOL GYOALKOV £T0Vg amd 25 og 42 otnyv
‘TTodMopuvie’ kol omd 30 oe 41 oty “Tepyiydpn’. Emiong avédveral kot o aptOpoc tov
TOOIDV TOV EKONADVOVY QLTI T1 CUUTEPLPOPE. AVTO CNIOIVEL TPMTO, OTL TA 1010 TOUSLA
OV GTNV OPYN TOL GYOAMKOD £TOVG EKONAMVOV QLTI TN CLUTEPLPOPA (EGTPWYVOV) TPOG
éva aplOpd Toddv, 6To TEAOG EKONAMVOV OUTH T CUUTEPLPOPE TPOG TEPIGGOTEPQ
oS Ko 0€HTEPO, OTL APYLGOV VO, LLOVVTOL CLTYH TN CUUTEPIPOPA (VO GTTPDYVOLV) Kot
dALo Toudid, o omoiet SV EKONA®VOV QT TN CLUTEPLPOPA GTNV OPYN TOV GYOAKOV
étovc. Avtn ) dwmictwon ypeldleTor TEPATEP® OVAAVOT] GTO TAAICLO TNG EKTAOEVTL-
KNG dwadikaciog, N omoia, OT®G givol YvooTd, amotelel Topdyovio TOV EXOPA 6T Olo-
UOPPMOON TV KOWMVIKOV GYEGEMV OTNV oYoMkN Tdén. Ta ayoplo mov Aapfdavovv Tig
TEPIOCOTEPEG OO AVTEC TIC APVNTIKEG EMAOYEC €lvar 0 XIER oty ‘TloAvpvia’, Aappdvet
oV opyn entd amd Tig 25 kot oto téAog 10 amod Tig 42 kot 0 KAKO oty ‘Tepyiydpn’, o
omoiog AapPaver avtiotorya 12 amd tig 30 kot 10 and tic 41. AxoAovBobv o1 AKTH,

' Ta meplocoTEpO, TOASLG, £KOVAY YPTIoT AVTOD TOV PHLOTOG “Bapdve” Kat OyL TV pnudtmv dépvovy 1
YTOTOVV.



DMDI, DIST otnv o téén kot LAXR, KAOR, KAZA otnv dAAn (PA. mivaxa III, kpitiplo
‘Lrpayvouv’, katnyopieg «Enéhelen, «Emdéymke» kot otnieg «Apyn», «Télog»). And
TIG QUTIOAOYNGELS TV ATOVINCEDV SOPOIVETOL OTL GTNV OPLAO TOV AYOPLDV TO CTPOELO
€XEL VTTOKOTOGTNGEL 1 TEPLOPIGEL TNV AEKTIKY] EMKOVOViRL Oyl LOVO GE TEPUTTAOCELS EMI-
AVONG TOV GLYKPOVGEMV GTO TTatYVidl AALA Kol 6€ GAAES KATAGTACELS KAOnEPIVIG pOV-
Tivag, 6mwg etvat yio Topadery o To Tolog Oa UTEL TPAOTOG GTN YPUUUY TO TPOi, TV dPO.
NG TPOGELYNG CTNV OWAN TOV GYOAELOV.

2UVOQNG TPOG TNV EPATNCT LE KPLTNPLO TO “LIpdyvouy’ lval Kot 1 EpATNOT UE
Kpunpo 1o ‘Aépvouv’ (BA. epoOELS) Kot emiong avdioyn n yevikn dwmicTmon Tov
TPOKVTTEL OO TA GYETIKG OEOOUEVA, OOTOCO HE eml puépovg dapopés. Ommg kot 610
‘Lmpayvouy’, €tol Kot oto ‘Aépvouv’ vmdpyovv moudld Kot OTIC OLO TAEES OV
VTOOEIKVOOVTOAL OTL dEPVOLV CLHHOONTES TOVG. 2GTOGO, OV KOl TO LY TOL ‘OEpvovy’
elval ToAD Ayotepa amd avtd mov ‘orpoyvouy’ (42 Evavtt 25 ko 41évavtt 16 oto TéA0G
TOV OYOAKOD £TOVG, OTIG dVO TAEELS AvTIoTOLYO ), TO YEYOVOG OTL GTO TEAOG TOV GYOAKOD
¢tovg  ov&avovtor o Tondld Tov dNAMVOVY OTL ‘CrpdyvovIal Kol ‘dépvoviol omd To
0t Tond1d onpaivel 6Tl evioyvOnKe N EMOETIKN GLUTEPLPOPE TOV GUYKEKPIUEVOV TTOL-
OOV e OmOTELECUO OVTE VO EKONAMVOLV QT T CUUTEPIPOPA TPOG TEPIGGOTEPN TTOLL-
316", "Etor oty ‘TloAvuvia”’ tpurhaciélovat (omd 8 og 25) ot oyetikéc emhoyég Sev av-
Ehvetar dpmg avtiotorya o apluog TOV TUOV TOL KAVOLV TIG EMAOYES, O10TL TO {010
ondl pmopet va emAEyeTal amd TePIocOTEPO TOL EVOG OO, AKpain TEPIMTOOT ATOTE-
Aet 0 XIER, o omoiog vrodelydnke amd evvéa madid Ot ta £xet dgipet ko emiong o DIST o
omoiog vodeiynke and mévte Taudid. To 1610 1oyvEL Yo Tov KAKO Kot Tov LAXR. Xg 0,T1
a@opd T0 POAO TOV EMAEYOVTOG VITOKEUEVOL, TPOKVTTEL LE CAPNVELD, OO TNV KOTNYO-
pio «kEmdéytnken, 0TL Ta Kopitola dev avagépovtal 6Tt dépvovy, e&aipeon amotelodv N
ioga Kot m pama ot omoieg &yovv AdPel amd pwo emioyn (PA. wivaxo I, xprrplo
‘Aépvouv’).

H epdtnomn mov kwdwomomOnke pe t AEEn ‘Amopeny®’ 6TOYXEVE VO, SIEPEVVNGEL
oV VITAPYOVY OTOKAEIOUEVOL KOl OTOKAEIOUEVEG CUUHOONTES KOl GUUUAONTPLIEG GT GYO-
AU TAEN Kot oV Vol TOl0G OTOKAEIEL TOLOV Kol V1o TO1oV AdY0. ZOUQMVO, LLE T OEOOUEVA
Tov Kprtnpiov ‘Amoeedy®’ (mwv. III), 6mov TapaTEUTOVIE GTN GLVEYELD, T TPMTY YEVIKY|
TOPOTAPNON Elval OTL Kot OTIG OVO TAEELS OA T TTadld, EKTOG 4 otnv ‘TloAvpwvia’, amé-
KAEOAV TOLAGYIGTOV €va TTOdT OO TN GLVIPOPLA TOLG KoL TO TALVidl TOVG, €ite oTNV
apyn Tov oYOAKOD £TOVG €iTE 6TO TEAOG, EITE Kol OTIS OVO YPOVIKES OTLYUEC. Ot amoKAELd-
pevot givor otn peydAn mAswoynoeio ayopuwo. H ovoloylo ovdpeso o€ ovtodg Tov
amoKAEIOLY Kol G€ €KEIVOLC OV ATOKAEIOVTOL GTNV 0Py KOl GTO TEAOG TOL GYOAMKOV
£€T0oVg £xel Wiaitepn onpacio yo T cuvoyn TG opadag e TaENG. And ta 20 wodd g
16éng ‘TloAdpuvia’ ta 7 amoxieiovv 6 madd TNV apyN TOL GYOAKOD £Tovg Kot ta 15
amokieiovy 10 moudid 6to téhog. Emiong, amd ta 16" maudid g ‘Tepyrxdpng ta 15
amokAeiovv 14 modd omv apyn, kot oto téhog 1o 14 amoxdieiovv 9. Eved oty
‘TloAdpvia’ amd v apyN TPOG TO TEAOG TOL GYOAIKOD £TOVG aVEAVETAL Kot O aplOpog
aVTOV OV amokAEiovy (amd 7 o€ 15) adAd Kot 0 aplOuog ekeivaov mov amokAeiovtal (amd
6 og 10), omv ‘Tepyrydpn’ mopapével oyeddov o 010G apluodg aVT®OV TOL ATOKAEIOLY
(amd 15 o¢ 14) ko pewwvetarl (omd 14 og 9) o apBudg avtdv mov amokisioviol. Amd

3 Onog avagépdnke kot Tapomdve ot Adyot g evicyuong g emOeTikig GLUTEPLPOPAC TPémel va. eEeTa-
6000V 610 TAAIG10 TNG EKTAdEVTIKNG StodtKacing.

' YrevOopiCetan 6Tt ko avt 1 TaEN £xet 20 moudid adAd o, Téooepo. dev poTHONKAY Y10, TIG EMAOYEG TOVG,
Yo T0 Adyo Tov e&nynnke Topandve.
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LT To OEOOUEVH TPOKVTITEL OTL KATO0 TTOSLA oTokAgiovTal amd £vo adi Kot GAAL amd
mePLocdTEPO TOV €vOC. XNV ‘TloAvuvia’, 6to TéA0og Tov GYOAKOD £TOVG TO UEYOADTEPO
apOud emloy®mv amokAeiopol AapfPdvovy, o XIER 9,0 AKTH 7,0 DIST 5, 0 DMDI eriong
5, ko otV ‘Tepyydpn o LAXR 8, o LUIA 6, Ko akoAovBohv 0 KAKO 2, 0 KITZ 2, kot
N prma gniong 2.

AvoQopiKd pe TOVG AOYOLS  OOKAEIGHOD, GOUO®MVO UE TIG OUTIOAOYNOELS TMV
OOV, 01 AOYOL TOL TPOPAAloviot cuyvoTepa. gival ot e&Nng: Biloun kot emibetikn cvume-
pLpopd, avtapyikn cvoumeptpopd (“Oéhel va glvar mavta apynyos”, “0éier va mailovpe
TAVTO TO O1KO TOV Ty Vior”), Ui THPNoN TOV KOVOV®V TOV ToLVIol00, OTOKAEIGTIKOTN T
oe pa KAKa (“dev tov/mnv 0éAm yiotl mailel povo pe v ik Tov/tng opdda”). X 9,1t
a@opd ™ Plon Kot eMOETIKY] CLUTEPIPOPA TOL OEOOUEVO TOV KPUINPImV ‘ZTpdyvouy’ Kol
‘Aépvouv’ gvioyvovv avtn TV atttoAdynon. Ta modud mov Edafav vymid apBud cto
Amopevym’ £xovv AdPet emiong vymAd aplBpd ETAOY®OV 6TO ‘ETPpm®YVOLV’ Kol 61O ‘Aép-
vouv’. A&loonpeimtn e€aipeon amotedel o LUIA Tov omoio 2 moudid otnyv apyf Kot 6 6to
TEA0G ONADVOLV OTL dev Tov BéAovV va mailovv poli, yopig va cuvipéyovv ot Adyotl Tov
Trpayvouv’ kol ‘Aépvouv’. Mia GAAN e&aipeom, ek SAPETPOL OVTIOETN TPOG QLT TOL
LUIA, amoteAel 0 KAKO omoiog, evd AapPavel Tov vymAdtepo amd Ao To oot aptopd
EMAOY®V OTO ‘Lmpdyvouv’ Kot emiong oto ‘Aépvouv’ Kol oTn apyn Kot 6T0 TEAOC TOV
OYOAIKOV €TOoVG dev AapPavel Tov vymAdtepo aplBpd emAOYDV G610 ‘ATOEEVLY®’, ATO-
KAeletar povo amd 3 madd 6TV apyn TOL oXOAKOD £TOVG Kot amd 2 610 TEA0G. AVt 1)
Betikn 01dKpion Tov KAKO amd Tovg GLUUHOONTEG Kol TG SLUUAONTPLES TOv, Tapd TO
«mpofddiopay oty embetikn kot Ploin ovumepipopd, epunveveTal, OTmMG Oo dodE
TOPOKATO, Ao £V AALO EMIONG TPOTAYOVIGTIKO POLO TOV aVTOG EYEL TNV TAEN TOL.

3. Hyetikég Oéoe1g oty doun ™6 TAéNS

ZNUOVTIKY TOPAUETPO YOl TIG TPAOTEG EUTELPIEG KOW®VIKNG (NG Ko pabnong tov ap-
YOPLOV HoONTOV Kol LobnTpidv ot oxoMKkn Taén amotedel n vmapén N Oyl Lo ATumIng
NYETIKNG SOUNG, LG LOPONG MYESIOG, OTO TAEYUA TOV KOWMVIK®OV/JUTPOCOTIKDOV GYE-
cewv otV 10EN (Mraxkipting 2002:159). Ewdwkdtepa, edv vdpyovy modtd otnyv téén to
omoia yivovtal avTIANTTa omd TOVG GLUUAONTEG Kot TIG GUUUAONTPLEG TOVG OC ATOUN LE
NYETIKES IKAVOTNTEG. ZTNV OLEPEVVIOT] AVTNG TNG TOPAUETPOV GTOXEVE N €ENG EPATNON:
Tt pAémeig oy Kaptéla, T1 KAVOLY QVTE T0. TOIOLG, YTGPYovY Taidld oTHY TOLH GOV TOD
KAVOvY 0,TI KOVEL QDTO TO TOIOL OV 0V €Ival Hall te oAa to. GALa, Aeg TIc pwToypopies
TV GOUUOONTAOV KOl TV COUUAONTPIOV GOV KOL AV DTOPYEL... TES HOV TOL0 /0. EIVAL AVTO/
o, (“Apynyos’).

Emonpaivetor 6t 1 ep®TNOT GTOYXEVE VO SIEPEVVIGEL O)L AV TO EPOTAOUEVO TTOLOT
amodEyeTol KAmolo mwodl g TAENC TOv Yo apynYoO, OAAG eav Eyer avtiAnplei vo
vmapyovy nyetikés Bécelc otnyv doun ™S TALNS Kol €0V VTAPYOVV TOUOLE TOL OGKOVV
WoYVPN EMPPON GE€ TOAAA GAAO. TToudld T TAENG. AvOAoyo UE TO TL OMOVIOVUGE TO
epoTOUEVO TTandl 0Tt PAEmEL va kdvel 1o modl mov dev Nrav pall pe OAa ta A
TPOYMPOVGE 1 GUVEVTELEN YWPIC 1) EPEVLVNTPLL VO VAPEPEL TN AEEN apyM YOG, OV JEV TNV
éheye pnté 10 gpwTduevo moudi. Extog tpidv!’ madidv -amd autd mov amdvinoayv- to
VTOAOITOL OTAVINGOY KOTNYOPNHOTIKA 1| TEPLPPACTIKG COUPMVA UE TNV OVOLEVOUEVT)

" To kaBéva amd to tpra waudié (Svo oty ‘Tloddpvia’ kot évo oty ‘Tepyiydpn’) £8woe o S1apopetiky|
AmAVTINOT], « AVTO TO Tdl TPEYEL LTPOGTA KAl APTVEL TOVG AALOVG THio® », «avTO TO Tdl PevYeEL Amd TO
oy vidt yoti 60pumoe Kot apiveL TV TAPEN TOV THOOY», «0VTO TO IOl Pynke TPMTO 0T0 TPEEYLO Kot Ta
GALO TOSLE TPEXOVV TG ® TOLY.
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amavTnon ONAadn «owTd To TOdt KAVEL TOV apynyo» N «avtd 1o Toudi ivor apynyog Kot
Aéel ota GALo TL va kKvouvy N «PBAET® Todld va Tyoaivouy Tow amd Tov apynyor. X
0,TL 0POPA TO EVVOLOLOYIKO TTEPIEXOLLEVO TTOV dIvOLV TO TAOLE GTOV PO ‘apyNYOs’ 110~
TEPA SOPOTICTIKES EIVOL OL OTAVTIOELS TOVG OTNV EPATNGT, «TL KAVEL OTTO10G 1) OTTO10. €~
val apynyog;». Ot cuyvotepeg amavincels iyov €lte KavovioTikd, €€ OVIAY®OVIGTIKO,
€lte coPAOG EMOETIKO EVVOIOMOYIKO TTEPLEYOUEVO, OTMG Y10 TAPASEIYHO « O apyN YOS Aéel
GTOVG GAAOVG T TPEMEL V. KAVOLV, Om®G AEEL 1 OUOKAAD LOC), «O apyNYOS AEL MG
TPENEL VO TOUEOLY TOSOGPALPO Y10 VO VIKIIGOLVY, « O apyNYOS TOUpVEL TNV OHAd0 TOV Kot
TOAENAEL TOVG €XOPOVS», «o apynyos paledel Toug eidovg Tov Yoo va. BapESOLV TOVG
dArovcy. [Todd omdvio aAld a&loonueiowt ivol 1 amdvtnon mov 860nke amd Eva aydpt
kot €va xopitol g ‘TloAdpvia’: «O apynydg mpootatedel TOVG AAAOVS OO TOLG KO-
KOUG». Oem®POVUE TOAD CNUOVTIKY 0T TV AmAvVINGon, O10TL divel T0 avTifeTo gvvolo-
AOYIKO TEPLEYOUEVO GTOV OPO «OPYNYOSH, am’ O,TL Ol AALEC OMOVTNGELS Kol OMOTEAEL Eval
TPOCPOPO TOPASELYLLOL Y10 GQOLPIKY] EVVOLOLOYIKN TPOGEYYIoT ALTOV TOV Opov. AT TIg
Olpopes Kot OOPOPETIKES Evvoleg mov 00OnKkav omd ta Toudd GTov Opo «OPYYOS»
OLYPAPETAL KOL TO TPOPIA SLOPOPETIKMY TOTMV APYNYDOV OTMG KOl TO YOPOKTNPLIOTIKA
0V TANBLG OV GTOV Omoio aoKel EMPPOn 0/M APYNYOS. AVTO ATOTVRTOONKE GTIG EMAOYEG
mov €kavav He PAom TN OYETIKY] KOWMVIOUETPIKY EPMTNOT KOl GOQECTEPL OTIG
QITIOAOYNGELS TOL £dmoaY, 0TS Ba d0VLE TAPUKATM.

Am6 ta dedopéva TG p@TNONG HE To Kprnplo ‘Hyémng’ (kowvoviopetpikot mwiva-
keg 9, 10, 11, 12) dwumotdveTon pia Pactkn dtapopd avapueso oty Opadd TMV TAdUDY
mg ‘IHoAdpuvie’ kot og avtv g ‘Tepyiropn’ avagopikd e TNV OTAVINOT TOL EPMTH-
LOTOC: €AV Eyovy ovTiAnelel to. Taidid, vo. vwapyovy nyetikés Béoeig otn doun e taéng. H
dpopd cvvictaton ota &ng: Tty ‘TloAvuvia’, otV apyn Tov GYOAKOD £TOVE TO MGV
TOV apPBRoY TOV HaBNTOV Kol HoOnTpLdV 08V avIIANGONKOY Vo, VTAPYOLV «opYNYos M
apynyo» omv taén kot dev ékavav kopio emdoyr. To diio Muov, (10 moudwd, S5
kopitow + 5 ayopia) eméreav entd dapopetikods apynyovs (3 kopitola Kot 4 ayopia).
H ewova mopapével oxeddv n 101a g 10 T€L0G TOV GYOAKOD £TOVG G€ O,TL aPopd TNV
avaloyio EMAEYOVTOG EMAEYOUEVOD, OAAALEL OLMG M avaloyia g TPog To PLAO. 'Evdexka
andd (6xopitota kot S ayopia) EmEAeENY OKTM JAPOPETIKOVS 0pyNYoLS (€va Kopitot Kot
entd ayopwa) (BA. xowvwv/pato 9, 10). Ilpdkertar yuo o tdén otV omoia o HGA
«OdLL amAVINGOV OgV EYOLUE apynYO» M «1 Koupla pog sivar apynydc» Kot to QAL
wod, ova dvddec ) TpLadec'®, avilappavoviay og «opynyo» oyt to 810 moudi aAld éva
dALo t0 omoio EVOALAGGOVTIOV G QLTO TO POLO OVAAOYO LLE TO TEPLEXOLEVO TOV TTOLYVL-
o100, ZuvnBmc o/m exkdoToTe «apyNYOS» M Enpeme va eENYNOEL GE Lo OLAdA dVO TPLOV
CLUULOONTAOV 1 GVUUAONTPIOV TOV Eva KOvoUpYlo Tayviol 1} Emaule va TPOTUYMOVIGTIKO
pOLO TOV 0moi0 TOV £0vaV T LEAT TNG OAMYOUEAOVG OLAOOG CUUTOUKTOV/TPLOV HETH 0md
«aPovievceicy. Eniong oe dAleg mepmtmoelg o kdbe copmaixtmg /Ipto. 6To0 pOAO TOV
/G «opynyov» elye TOVTIOTEL PE £V GLYKEKPIUEVO Totyvidt ( 7T. ¥ TO Totyviol Tov KANI,
N o oy vidt g dema k.T.A.) omdTE, Yoo 660 S10PKOVGE 1) GVUP®Via, giyov pvOuicetl To
oTE Kot To1oL /ag oy viol Bo mailovv.

Avrtifeta oty ‘Tepyiydpn’, Kot 6TV apyn TOL GYOAKOD £TOVG Kol 6TO TEAOG,
Ol T Tondd, ektog evog (kage) eiyav oynuaticel v eviummon 0Tt 6TV TAEN TOVG
VILAPYOVV NYETIKEG BECELS, TIG omoleg OlayepileTor €vag «duvaTodg apynyoc» Le Toug ¢i-
Aovg tov. Avti N cagéotatn 660 kol ypniovcsa Waitepng avaAvong SMIGTOGN TPOE-

O AGXR AapBavet tpeig emhoyég kar o KANI téooepic.
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KOye KUpimG amod TIG AITIOAOYNGELS TTOL £0MCOV T TodLd G AT TNV ETAOYN TovG. Oha
TO OO, EKTOG EVOG GTNV apyn TOL GYOAKOV £tovg (KAOR) kol 0vo 610 T€A0G (KAOR
kot beel) eméhelav éva kot To 110 madi, Tov KAKO, og ‘apynyod’. (PA. kowov/pata 11,
12). T 6ha To woudid wov emée&ov Tov KAKO, vt 1) ETIA0YTN TOVG HTAV LOVASTKN Ko
arokAeiotikn (1), extdg dvo madimv (miel, beel) yia T omoia 0 KAKO amoteAovoe v
dgvTEPT EMAOYT TOVG. AVTO TO EVIVTIMOGLOKE GTAOEPD, KATA TN SLAPKELN TOV TPMOTOV GYO-
AMKo0 €1oug, VYNAO KoveViopeTpkd status Tov KAKO, gaiveton 61l oyetiCetan pe éva
GLYKEKPIUEVO TOTTO «apyNYoD» TOL AVTO TO MO EVOUPKMOVEL GTNV AVTIANYN TOV GAA®DV
OOV Kol TEPIGGOTEPO TOV ayopl®dv. Evd etvar «apymyoc» oty embetikny Ko Piloan
CLUTEPLPOPE, OTMG EIOAUE TOPATAV®, EYXEL TAPUAANAL, EKTOG TNG MVIKNG dvvaung, TV
KavotnTo vo emPBAAAETOl 0T TOdLd KOl £TOL VO TPOTOYOVIGTEL TNV ADGN TOV GLY-
KpoLGEWV TOV dnpovpyovvtol PeTa&d TV opddwv (KMKmV) aAld Kot peta&h Tov atd-
HOV oV TAEN. AVTEC 01 IKAVOTNTES TPOKAAOVY TOPAAANAL LLE TIC OLOUAPTLPIES KO TOV
Bovpocpd ToV TodumY, oTa 0Toio AoKeL HEYAAN emppon. Anpiovpyel £T61 TV evidTOoN
OTL Omo10g €xetl oyéoelg pall tov dev Ba pmopel va tov mepdel kovelg kot eniong 0t Ha
€xel LYNAO KOPOGg ot TAEN, «aPoy 0 KAKO He TOVG OIAOLS TOV TOLG VIKOUV OAOLGY,
«0pov 0 KAKO Kot 0 ¢ilog Tov 0 KAOR Aéve 6TOLG AAAOVG TolEg BEaELG TpémeL va, £xovV
0TO TOJOGPULPO Yo VO €lval TTAVTO VIKNTES), OMWE YOPUKTNPIOTIKA omavToHsoV Ot
oLUUAONTES Ko 01 GUUUAONTPLES TOV, ®GTOCO AALEC POPEC e cuvolsOfpata Bovuacuon
Kot GAAEG pe cuvansOnpata vioving Suoeopiog.

4. Awwmotooeic- Emonpavoeig

2V mopovoa PEAETN TTEPITTMONG EMYEPNONKE N VAALGON TNG GLYKPOTNONG TOV OIKTV-
0V JOTPOCHOTIKMY /KOWDVIKOV GYECEDV TOV apyiplov uadntov Kot podntpiov ovo
t6&ewv A" Anpotikod o€ éva OMpocto oxoieio g Avatolkng Oecoalovikng, pe otodyo
NV O1ePeHVION TV EUTEPIOV KOWOVIKNG {ONG Kot Labnong Toug, KoTd T ddpKeLo ToV
TPAOTOV oYoAKoV £tovg. H diepedvnon £ytve amd T 6KomA TOV 1010V TOV TAOUDV HECH
NG KOW®MVIOUETPIKNG HeBOS0V, 1 ool ePapUOGTNKE GTNV OpYN KOl GTO TEAOG TOV G)O-
Mo étovc.

H xé0e po omd tic dvo oyolkéc ta&etg, ‘Tlodvpvia’ kat ‘Tepyiydpn’ g Eexwpt-
01O HKPO-KOWMOVIKO GUGTNUO KOWMVIKNG OAANAETIOPAOC aVOADETOL OC OIKTVO Y-
cemV Kot pOA®V. Ta dedopéva TMV KOWVMOVIOUETPIKOV EMAOYDV TOL £YVAV GTN Lo TAEN
avTimopafaAlovtol Le To ovTioToyo TG AAANG TAENG, ot dtPoviKn O1deTaoT, apyN
Kot TEAOG TOL GYOAMKOV £Tovg. Ot SOMIGTMOGELS TOV TPOEKLYAV GO AT TNV AVAAVON
dev 1oyvouv PBERato 6To GHVOAO TOVG Yo OAO TOV TANOBLGUO TOV APYAPILV LAONTOV Kot
LaONTPLOV, £X0VV OGTOCO 1oYLPO EVOEIKTIKO YOPUKTPO YL TOV TPOTO OAANAETIOPACNC
KOl EMKOVOVIOG TOVG KOL OPIGUEVEG OO OVTEG EXOVV YEVIKEVLTIKT 1YL Yo €L UEPOVG
opnadec avtov Tov TANBvouov (Petillon:1993).

H avalnmon ¢ilev oty vrd cuykpoOTnNon opdda g oYOoAIKNG TAENG omotehel
petlov B€pa yo Toug apydplovg Kot TIg apyapleg padntéc Kot pabntpieg, To omoio yopa-
kpilel ko kabopilel TIc GYECELS TOVG aO TNV TPAOTN RSoAd £VIaENg TOLG GTO GYO-
Aeto. H gumepia wov Puovel kabe tpito mandi Toug 0vo TPAOTOVG UNVEG EVTAENG TOL GTO
oyoleio glval OTL 6TO0 OYOAEI0 deV LITAPYEL XPOVOS KOl EVKALPIES VO YVOPIOTEL UE TOVG
CULLOONTEG Kot TIG GUUUOONTPLES TOV UE ATOTELECUA VO, ONLLLOVPYOVVTOL OVCKOAIEG OTN
ouvaYT QIAMK®OV GYECE®V. AVTH N JOTIGTM®OT TPOKVTTEL amd TOV HIKPO aplOud emiho-
YOV @IA0L Kol capEcTEPN Amd TOV OKOUN HKpOTEPO 0plOUd aUPITAELPOV ETAOYDV, LE
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a&loonUelmTn W10UTEPATNTO T TOUOLE TTOL OEV EYOLV KO apeimievpn emaoyn (BA. .
I won IT). TIpog v id1a KartevBuven cuvnyopet kot to yeyovog 0tL o 1/3 mepimov tov mot-
OOV NG TAENG 6vo PNVeS LETA TNV €vTaEN TOVG 6TO GYOAELD OV Yvapilav ovTe Ta Lo
OVOLOTO TV CLUUAON TPV Kot cvupadntov Toug. H eikdva avt) o enimedo opdadog
BektidveTor onuavikd amd v opyf] 6To TEAOG TOV GYOMKOD £TOVG TAPAUEVOLY OUMG
dVOKOAIEG O€ ATOKO EMITEDO.

O opBudg TV €TEPOPLAMVY EMAOY®OV GIA®MV glval INAMTIKOS TOV EVKOPIDOV TOL
£YOUV TO ayOpLOL KOl TO, KOPITGLOL VO GUVAWOLV GYECELG KOl VO fUdGOVV KOWEG EUmElpies.
[Tapd T0 yeyovdg 0Tt petald tov dvo taéewv ‘TloAduvia’ ko “Tepyiydpn’ vrdpyetl peya-
An dpopoToincn MG TPOS TIG ETEPOPVAES EMAOYEG, M YEVIKT TAOM Jelyvel capn dtoym-
PIGLO AYOPUDV KO KOPLTGUDY GTNV OpYN TOL GYOAKOD £TOVS, 0 0moiog mapoOAo OTL apf-
AOveTol Katd TN SLAPKELL TOV GYOAMKOV £TOVG TOPAUEVEL 1GYXVPOC HEYPL TO TEAOG. T1po-
KELTOL Y10l QIMKEG KATKES ayopLdV Kot QIAKES KATKEG KOPLTOIMV, Ol OTOLEC €1TE deV €YOoLV
Kapio otacHvoeon HETOED TOvg €ite £yovv KAmola TOAD yohapr. A&loonuelmt Kot Un
avapevopevn etval 1 domicTmon 0Tl Ta ayopla vt o «ovoryTd» am’ O,TL To. Kopitoio
oTIg €TEPOPLAEG eMA0YEG (PA. Kowvavioypaupata 1,2,3,4,5,6,7,8). XapaktnpioTikég Kot
TOAD GUYVEG TV Ol OLTIOAOYT|GELS TMV GYETIKMV EMAOYDV LE OTAVTIGEL TOV TUTOL KT
ayopia dev mailovv pe ta Kopitolon N «ta Kopitola mailovv ta d1kd TOvg oy vidl Kot To
ayoplo To S1KA TOve». AVTH 1 SOIGTOON £YVE KOL OO TNV CLUVEVTELKTPLO, 1 OO0 GTO
dtlonpo TG eotkeimong ¢ pe ta modld, aAAG Kol apyoTEPO KATH TNV TEPIOS0 TMV
ovvevtevLéemy, omavia ide ayopla kot Kopitotla va tailovv £va kowd matyviol. Kdatw ond
aVTEG TIG TPOUTOOEGELS €ival TPOPAVEG OTL O EVKALPIES TTOL TPOGPEPOVTAL Y10l AAANAETI-
OpaoT] AYOPLDOV KOl KOPITGLDY GTI OLAPKELN TOV TPMOTOV GYOAKOD £TOVG Elvail EAAYIOTEC.
YUVETMG, TO CLUTEPOUCHO, TOV TPOKVATEL Y10 TNV KOWwmViK) {on Kot pdbnon ard avt
™V eEapeTikd meplopiopévn oyéon etvat BEPata apvnTiko.

H emBetikn ocopmeptpopd Tov ayopidv HETAED TOVS KLPIWE Kot AyOTEPO TPOG TO
Kopitolo — pe o ool 0gV €XOVV AAAMGTE KOl TOAAEG GYECELS - elvan (ol OlomicTMOoN)
OV TPOKVTTEL amd TIG EMAOYEC/dapapTupieg oYedov OAmv TV modwwy. Ta apvnrikd
«OWBAyPaTOY KOWVOVIKTG (oNG Kot Ladnons Tov TpokLTTOVY Yo TO TEPICCOTEPO OO
amd TN GLUUETOYN TOVS OTIC OPACELS TOL «KPLPOV OVOAVTIKOV TPOYPAUUATOS» Eivarl
eVILTOGLaKE. AvEdveTatl 0 aplBRdC TOV TOWUOV TOV EKONAMVOLV EMOETIKY) CLUTEPLUPO-
pa  oamd TV apyn TPOG TO TEAOC TOV GYOAKOV £TOVG KOl €MioNG OELPVVETOL TPOG
TEPLGGOTEPO TTOOLA 1] EMOETIKN GLUTEPLPOPA OVTMOV TOV EKONAMVAY OVTH TI| CLUTEPL-
@opa amd v apyn (BA. mw. III).

Ot un emBopunrot/ec ®g PiAoVeC Kol GLUTAIKTES /TPLES, (AMOPPITTOUEVOVES), GUVI-
OTOVV VO TOAD OMOKOALTTIKO OEIKTN TOV TPUYUATIKAOV GYECEDV KOl TOV EUTEIPLOV
Kowmvikng Cmng Kot pabnong mov mpokvmtel and avtés. Kot otig ovo 1a&eig OAa oyeddv
TO. OO0, OMEKAEICOV TOVAAYIGTOV €va Todl omd TN GLVIPOPLE TOVS Kol TO 7oL Viot
TOVG, €lTE GTNV APYN TOV GYOAIKOV £TOVG, £ite 6TO TEAOG gite KO 6T dVO. Q6TOGO 1104~
TEPO TTPOPANLLOL GYECEDV VTLAPYEL KO GE OUAOIKO OALY KLPIWG GE ATOUIKO EMIMEDO UE TA
ool Tov AapPavouv, pe doypoviky oTabepdtnTa, GYETIKA LYMAO aplBud apvNnTIKOV
EMAOY®OV Kot TOAD YOUNAO €m¢ undapvo Betikdv. O kivduvog g meptfwplonoinong Kot
0l GLVETELEG TOL OV APOPOVV UOGVO ALTOVG TTOV TTEPBMPLOTOLOVVTAL OALY Kot EKEVOLG
nov meplbwplomolovy. Ta madid mov eoatpakiloviot sivar otn peydin mieioymoeio oyo-
pla ( BA.mv. IIT). Ot cuyvdTtepOl AOYOL AMOKAEIGHOV E1val, 1) U TAPNON TOV KAVOVHOV TOL
o vVIolo0, N EMOETIKN /KAl QVTOPYIKY) CUUTEPLPOPE. ETOVIOTEPO AOYO OAAL 1GYVPO
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amotelel n dyvow 1 N anpobopio | 1 advvapio avdAnyng porwv ce matyvidla mov PBpi-
oKovtol kdBe popd oty emikopdTTa Kot Tpofdiiovtal cuviBwe HEc® TG THAEOPAOTG

Téhog, KaBOPIOTIKN TAPAUETPO Y10 TN SUUOPPOCT] CTACEWDV KOl GUUTEPLPOPDV
amoteLel N LAONON TOL TPOKVITEL GO TN CLUUETOYN TOV aPYXEPL®V LadNT®OV Kot pobn-
TPUDV GTNV KOWOVIKN OAANAETIOpOOT) TG GYOAMKNG TAENG Le Kpttiplo TV brapén 1 Oyt
pog dtomng nyeTikng doung ot taén. Evd oty pa omd t1g dvo ta&eig v ‘Tepyiyopn’,
ol pontég Ko ot pafnTpiéc g Prdvovy v egumelpion OTL oV doun TG TAENS TOVG
VIApPYoVV MYETIKEG Béoelg, TIC omoleg Katéxel pe dwypovikny otabepdtmra €vag
GUUUAONTAG TOLG TAGIOUEVOS OO L. OATYOUEAT] KOl GTEVI PIMKT KAiKa, dgv cvufai-
Vel 10 1010 otV aAAN Téén. Avtifeta, ot pabntég kot ot pabntpieg g ‘TloAvpvia’ Pun-
vouv TV gumepia 6t 0 PpOLOG TOV ‘MPOTAYMVICT OV £ivat OVTE avaykaiog Yot OAES TIg
Opdoelg oVTE HLOVILOG KO AITOKAELGTIKOG GTa YEPLoL eVOC mad100. Evaiddooetatl amd modi
o€ OOl PETA OMO «OLVOIVETIKEG OlUOIKAGIES), LLE KPUTPLO TN YVAOON TOL EKAGTOTE
TPOTAYOVISTIKOD pOAov. Emiong oe 0,11 apopd T emikovmviokég deE10TNTEG KAl TO
GTUA TNG CLUTEPLPOPAS, M omoia UTopel VoL 0OOMNYNGEL GE TPMOTUYDVIGTIKOVS POLOLS KO
KOTO CUVETELD G€ £va VYNAG KOWV®VIKO Status QaiveTal va ETKPOTOVV dVO S10pPOPOTONT -
Ol CLGTHHOTO GVUTEPLPOPAC. Evd yio v mAeovoTnTo. TV 0yopldv QoiveTon vo
oilovv oNUOVTIKO POLO TTEPICCOTEPO TKAVOTNTES TOV TPOMBOOHV TNV AEKTIKY| KO GMLL0-
TIKN avtmapadeon, avtifeta yio tnv TAEOVOTNTO TOV KOPLIToIOV Yopoktnpiletal n emt-
KOW®VIOKT GUUTEPLPOPE TEPICTOTEPO OO KAVOTNTEG TOL GLUPBAALOVY GTNV EKONA®ON
TOV GLVOLCONUATOV.

OLoKANP®VOVTOG LT TN UEAETN EMIOTUOIVOVUE OTL TOL TPMOTOYEVH] KOWMVIOUE-
TPIKd dedopéva TG avAALGN S TOL TPONYNONKE UTOPOVV VO YOV KTOAAEG OVOLYVDGEID»
®G TPOG TNV TOUY®YIKN 0E10moinon Tovg. Q6TdG0 KPIVOLUE GKOTILO OVTH VO ETIKEV-
Tpmbel o€ dvo omnpela, To £va amotelel KeVIpIKN SomicT®ON TG £PEVVAS LG Kot TO GALO
amotelel B€om Tpog mepatTEpm depehivnon).

H oyohkn td&n o¢ PiKpo-koveovikd cOGTNIO KOWOVIKNG OAANAETIOpaong OV
TapEXEL TNV EVKOPIRL GE OAOL TO VEOEIGEPYOUEVO LEAN TNG VO AAANAETIOpAGOVY peTalh
T0VG, Mote To Kobéva va Ppel ™ Béomn mov Tov tapralel oty VO GLYKPHTNOTN OpAdA
TOV CLUUAONTOV Kol CLPPEONTPIOV TG A" ANUOTIKOV.

Ot gumetpieg mov amoxopilovv ot apydprot pobnTég Ko ot apyapleg pabnTpies and
TNV GLUUETOYN TOVG OTNV KOWMOVIKY] 0AANAETIOpaCT TG TAENG TOVG TAPOLGLALOVY O1-
LLOVTIKES TTO0TIKES O1PopES, o1 omoieg kabopilovtar oe peydro Babud and tov tpdmo
OLYKPOTNONG Kol AEITOVPYIOG TOL SIKTVOV TWV SOTPOCSHOTIKMOV KOWMVIKOV GYECEMV
GTNV GLYKEKPLULEV TAEN Kot amd To TPOTLTTO, PiPMoNG oL ALTd TPOPAAAEL.
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Abstract

The present case study of two parallel classes of the first grade is part of a larger research,
which is focused on the early experiences from the social life in the course of the
formation of the network of interpersonal relations in the school class. Subjects of the
research are the first grade pupils of a Grade School of East Thessaloniki. In this research
project the sociometric method was applied, whose data were collected with semi-
structured personal interviews. The data collection took place at the beginning and at the
end of the school year in September 2003 and in May 2004. Two of the most important
findings are the following. Firstly, the school class as a micro-system of social interaction
does not offer an equal opportunity to all school beginners to interact with the others and
to find in the course of the formation of the new group in the class the place, which suits
to him/her. Secondly, the early social experiences of school beginners vary considerably
between classes depending on idiosyncratic factors and on different behavioral models
imitated by the majority of the children, which determine the social dynamics of the
interaction process.

0. Introduction
The transition from kindergarten to primary school is considered to be one of the most
critical periods of childhood, which has a lasting impact upon the school carrier and upon
the development of the personality of the child. The change of the environment is
accompanied by changes concerning the reference persons, rules, modes and rhythms of
work and above all by changes of roles (Nickel 1990: 221). The relations of the child
with others change as well as the roles of the child in the new extended field of social
interaction, where the child has to cope with discontinuity' in his/her experiences.

A percentage of the children cannot respond creatively to the new demands and
challenges and as a result these children get negative and stressful experiences (Lazarus

1% The discontinuity in the experiences of the child is not considered today only as a source of problems for
the personal development but also as an important stimulus for this development (Filipp 1995, Olbrich
1995, Welzer 1993).
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1995) at their school start. This situation may influence negatively their motivation,
attitudes, school achievement, general development and their psychic stability (Rudolph
et al. 2001: 930). On the contrary, a child, who has adequate support from the school and
from his/her family, is in the position to respond positively to the new demands emerging
in the process of change. In such cases the transition can be a positive challenge leading
to personal growth and development if stress is kept under control (Wustmann 2003: 106-
135). According to the interdisciplinary eco-systemic approaches (Bronfenbrenner:1993),
the difficulties of the transition do not constitute only a psychological problem for the
child but also an ecological and systemic problem in the context arising out of the
interaction between the kindergarten, the primary school as receiving institution and the
family. Moreover, it is clear that transition is not a instantaneous event but an enduring
process (Rimm/Kaufman/Pianta 2000).

Despite the fact that in the pedagogical literature strong emphasis is put on the
necessity to develop child-centered approaches in the educational praxis (Matsagouras
2003) and especially at school start, there is a paucity of research findings about the ways
in which school beginners experience their daily interpersonal relations and the factors
influencing them. There is a lack of knowledge how the children experience the social
life and learning in the school and how they try to reach a balance between their behavior
and the requirements of the school in order to make the new situation pleasant for
themselves and to avoid great adjustment problems (Kalantzi-Asisi/Zafiropoulou 2004).

1. Research objectives and methodological proceeding

The main objective of the present case study, which is part of a larger research project™,
was to explore the network of the interpersonal social relations of school beginners in two
parallel classes of the first grade with a total of 40 children in a primary school of East
Thessaloniki. Hence, at the center of the analysis is the social life and learning of school
beginners in the school during the first school year. Learning emerges out of the
participation of the children in the life of the class in the context of their interaction
(Gotovos 1985: 16) during the first two school years, which are the period under
examination. In this paper only the findings of the first year are presented for the reasons
already mentioned (see footnote 2).

The interpersonal relations of the children are investigated with 11 open questions
each one referring to a different relation (positive or negative), which develops during the
daily life of the pupils. To be sure, these 11 questions constitute a selection of all possible
relations, which could be theoretically analyzed. However, these open questions concer-
ning social relations in the class have stimulated the children to express spontaneously
with their own words their experiences about the specific issue of each question.
Methodologically, these 11 questions are measuring, on the empirical level, the general
concept “social relations in the class”, which rakes in the present research the place of a
“theoretical”, not directly measurable term.

20 This research project has started in September 2003 in 6 classes of the first grade and was finished in
June 2005, at the end of the second grade, after the presentation of the paper at the Rethymnon-Conference
of EERA; this the reason why the analysis of the data of the third stage (June 2005) is not included into this
paper. The parents of the pupils and the class teachers have also participated in the research supplying
additional information about the children (Vrinioti/Matsagouras 2005 ).
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To explore social relations and social learning in the class from the perspective of
the children®' the sociometric method was applied, whose data were collected with semi-
structured individual interviews. In order to motivate the children the interviewer, who
was one of the authors, Kalliope Vrinioti, played a game on the table with them, into
which the interview was embedded®. All interviews were carried out during school time
in the school and their duration was between 25 and 35 minutes. During this time the
pupil had the permission to leave the class and to go to the room where the interview had
to take place. The collection of the data took place in two stages, seven weeks after the
beginning of the school year and seven weeks before the end of the school year”. In the
week before the first stage the interviewer visited the class and attended the lessons in
order to become acquainted with the children and with school life during the breaks
where she participated as participant observer in the children’s games.

Concerning the reliability and validity of the data, which have been produced with
the sociometric method, it is clear that some of the following and similar questions
remain open. Is, for example, the choice of a classmate as “friend” by the interviewee
really the expression of an already established close attachment to the child chosen? Is a
choice an indication of a strong wish to establish a friendship or is it caused by a
momentary psychic disposition? Would the interviewee the next day make the same or a
different choice? We emphasize that by interpreting the data it should not overlooked that
the relations to classmates which the children express by making their sociometric
choices could be expressions of just infantile wishes or of illusory perceptions of reality.
However, even if this were so, we know that illusory wishes and perceptions occupy the
mind of a child of this age like real existing entities (Petillon 1993:76).

To guarantee anonymity and confidentiality of personal data, the names of the
children were replaced by codes of four letters, where upper case was used for boys’
names and lower case for girls’ names. For the same reasons, to guarantee the anonymity
of the teachers the two classes were referred not by the teachers’ names but by the
arbitrary ancient Greek names “Polymnia” and “Terpsihori”. Both classes had 20 pupils
but in the Polymnia class four of the 20 pupils symbolized with the codes ‘ioga’ ‘lume’,
‘mahr’ and ‘peel’ have not participated in the interviews because their parents have not
allowed them to participate. However, these children appear in the sociometric choices of
other children, which did participate and did answer the sociometric questions.

2. The dynamics of social relations: “attraction” and “repulsion”

In this part of the paper the main findings concerning their interpersonal relations of the
children will be presented as they emerge out of their sociometric choices. For the
analysis of the sociometric choices the computer program Ucinet (Borgatti/Everett/
Freeman 2002) has been used. The answers to each of the eleven questions were coded as
the data of a separate socio-matrix and thus eleven socio-matrices have been produced in
the electronic processing of the interview data. In this frame the results of the six most
important questions for the analysis will be presented and discussed. The first two of

! It was for us especially important to “catch” the ways the children interpret the affectively laden situation
in which they do their choices, because in our theoretical frame the children are considered not as passive
receivers of external stimuli and interventions, but as active subjects, which put their own meaning in the
social objects of their relevant environment (Skinner et al. 1998: 299).

22 We have borrowed this special interview design from Hans Petillon’ study (Petillon 1993: 35-39).

2 For the details of the research procedure see (Vrinioti/Matsagouras 2005 ).
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these questions concern positive choices expressing “attraction” (choosing a “friend” and
a “bench neighbor”, see the formulation of the questions below). The next two questions
refer to negative behaviors expressing “repulsion” (“pushing” and “beating”) one
question refers to exclusion (“avoidance”) and the last refers to “leadership” (“leader”).
Every socio-socio-matrix contains five basic elements of information, from which
additional pieces of information can be deduced: a) the sex of the child making a choice,
b) the sex of the child chosen, ¢) the number of choices a child made, d) the number of
the choices a child received , and e) the order of preference of the choices made, e.g.
whether another child was chosen as the best or the second-best friend etc.

2.1 “Attraction”: Choosing “friends” and “desk companion”

Positive relations have been identified with four questions among the set of the eleven
questions but here only the findings produced by the two** already mentioned, most
characteristic questions for the exploration of interpersonal attraction (“friend”, “bench
neighbor”) will be discussed. To the first question (“friend”) the child was encouraged to
name his/her friends without restriction in the number of choices. To the second question,
on the contrary, the instruction was given to name exactly four children with which
he/she would like to sit as close as possible in the classroom. During the interview the
photographs of all pupils of the class were lying on the table and the interviewee by doing
his/her choices had to point to the photographs of his/her best friends or of the children
he/she like to sit close in the classroom.

1) “Look at the photographs of your classmates on the table and tell me who are your
friends beginning with your most loved friend”.

2) “... now show me the photographs of four children, with whom you like to sit together
in the class”.

On the basis of the answers given to these two questions at the beginning and at
the end of the school year four socio-matrices have been produced for each class
presenting the choices of “friends” and “desk companion” diachronically in order to be
able to observe possible changes in this period. A summary view of the choices, which
each child did and received at both times is given by the tables in the appendix followed
by the corresponding sociograms and by the socio-matrices. Table I contains the
summary data from class “Polymnia” and Table II those of “Terpsihori”. Table III
contains data from both classes to facilitate their comparison.

An important conclusion concerning social life and learning in the school
follows, among other findings, from the analysis of the data about the choices of friends:
during the first four months of the first school year the majority of the school beginners
face a great difficulty to form close friendships with their classmates. This fact is causing
sadness and/or fear to them according to their own words (Vrinioti/Matsagouras 2005:.. ).

* The formulations of the other two questions are: “...with which of your classmates do you like at most to
play together?” and “...to which of your classmates do you prefer at most to show your drawings?”
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Table I (column “makes choice”) shows concerning the question about “friends”*

that at the beginning of the school year from the 20 pupils of the class “Polymnia” only 3
children (XIER, akef, gief) were able to name each 3 friends, 16 children could name 2
friends and one child could name only one friend. The picture is similar in the class
“Terpsihori”, where more than the half of the pupils (12 children) did name only 2
friends. Most children are able to overcome during the course of year the initial difficulty
to find friends, which they face at the beginning, but not all children are in the position to
cope with this problem. That for a percentage of the children this is a persisting problem
is shown in the column “being chosen” and even more clearly in the column “mutual
choices” at the end of the school year. Two extreme cases are the pupils DIDI, who was
chosen by none at the beginning of the school year and only by two children at the end,
and KANI who was chosen by 7 children at the beginning and by 8 children at the end.
The total number of active choices made at the beginning was almost tripled at the end of
the school year in both classes (42 vs. 121 in “Polymnia” and 37 vs. 90 in “Terpsihori”).

Beside the total number of active choices a more valid indicator for the amount of
real friendships in the class is the number of reciprocated choices with similar order of
preference. “Reciprocated” choice means, when each side puts the other side on the same
order of preference, e.g. when each name the other as his/her “best friend”. In
contradistinction, an example of mutual choice between two pupils with unequal orders
of preference is the choice of LAXR«>miel. Whereas LAXR puts miel on the 3™ place of
his 5-level preference scale, miel puts LAXR on the 6" place, i.e. the last place of her scale
(socio-matrix 6).

The data of Tables I and II show that generally the number of all mutual choices
(with equal as well as with unequal orderings) increased between the beginning and end
of the school year: they doubled in the class “Polymnia” (12 vs. 25) and they almost
tripled in the class “Terpsihori” (7 vs. 19). However, we find in both classes some
children without any mutual choice at all: AKTH, DIDI, DMDI , XIER in “Polymnia” and
KITZ, KRGE, LAXR, LUIA, MAGI in “Terpsihori” at the beginning of the school year. At the
end of the school year there remain two children (DIDI, DIST) in “Polymnia” and one child
in Terpsihori (LUIA) without any mutual choice.

The lack of mutual choices supports the assumption that in cases of unilateral
choices of friends it is possible that the children chosen by another child as his/her friends
are not his/her real friends but only his/her desirable friends. This is the case of DIST, who
chose 2 friends at the beginning and 9 (!) at the end of the school year, whereas he was
chosen by only one child at the beginning and by none at the end of the school year.
Similar cases are the children DIDI, XIER kot LAXR, LUIA, MAGI. These cases demonstrate
that children without any mutual choices evidently have a difficulty to form attachments
with other children. It seems however that, in addition, those children, who have only one

 In the analysis of the sociometric choices of the children in the two classes concerning their “friends” the
fact was taken into consideration that some of these children were possibly known to each other before they
came to the Grade School. It came out that from the 20 children in the “Polymnia” class only 5 children
knew each other because they came from the same kindergarten, whereas the other 15 children came from
8 different kindergartens and they did not know each other neither from the kindergarten nor from their
social environment. This picture is similar in the “Terpsihori” class, where the children came from 11
kindergartens. Hence “vertical continuity” as a factor influencing positively the transition from the
kindergarten to the Grade School, i.e. that the children know each other before school start, was in both
classes not given, since less than 1/3 of all children in both classes knew each other from kindergarten.
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mutual choice with another child, face similar difficulties and remain often ‘encapsula-
ted’ in an isolated dyadic relationship.

In the first case the difficulty of forming relationships leads to isolated persons,
in the second case it leads to the formation of isolated dyads, which remain closed vis-a-
vis the class. Such are the dyads GEGE<DTSO, ilam«<»geke in Polymnia and
KAKO«>KAOR in Terpsihori at the beginning of the school year. Often, the one part of
such an exclusive dyad, and sometimes both parts, have told the interviewer that they do
not like to school, if ego knows that alter will not go to school at this particular day, and
vice versa. A dyad is a special case of a clique. A clique is defined in Sociometry as a
subset of persons within a group or the network, whose members choose each other and
are hence characterized by direct and mutual relationships whereas they do not choose
other members of the larger group (Jansen, 2003: 193). The minimal number of persons
necessary for the formation of a clique is two; in that case the clique is a dyad.

On the level of the empirical data, real cliques deviate almost always from the
theoretical definition of a “clique”; very seldom in empirical research a clique can be
found which corresponds completely to the theoretical definition. In reality, the members
of a subset of persons identified by the researcher as a clique have, on one side, not all
mutual relations to each other and, on the other side, at least some of the members of the
clique are related — they choose or are chosen — by members of the larger group not
belonging to the clique. This means that in fact almost always there exist some loose
relations between the members of the clique and the members of the larger group or
network, which constitutes the immediate “environment” of the clique. However, the
crucial condition for defining a subset within a larger group as a clique is that the
“internal” relations of the clique members must be stronger in comparison to their “exter-
nal” relations with the members of their “environment”, i.e. of the larger group.

Hence, the degree of directness of communication between the members of a
clique is variable. This means that in sociometric analysis, by relaxing the criterion for
the identification of cliques, i.e. by lowering the previously defined degree of the
directness of communication, more cliques, in a weaker sense, can be identified in the
data. In addition, it can be discovered that a small and highly cohesive clique is part of a
larger but less cohesive clique (Jansen, 2003: ). Modern computer programs for network
analysis offer a wide range of possibilities to analyze cliques (Borgatti/Everett/Freeman
2002).

In the school class, the interaction and especially the directness of communication
between all the pupils is a positive condition for the formation of strong interpersonal
relations, through which the children develop attitudes and behaviors corresponding to
their new collective identity as classmates and characterized by a spirit of cooperation,
tolerance, pluralism and social responsibility. These are indeed some of the main
educational targets formulated in the curriculum. Under these circumstances, of particular
importance is to further a high level of connectivity among the members of the cliques
but also — and particularly — between the members of different cliques.

The comparisons between the data of the two classes as well as between the data
gathered at the two time points, at the beginning and at the end of the school year, give
some interesting insights into the developments of the relations in the classroom. By
comparing the two classes we see that in “Terpsihori” there is a greater number of
cohesive cliques in which a larger number of children participates than in “Polymnia”.
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Consequently, in “Terpsihori” the number of isolated children not participating in any
clique is smaller than in “Polymnia”.

Concerning the diachronic comparison, it is clear that that the relations became in
end of the year more direct and close than they were in the beginning, as it was rather
expected. A main finding is the marked segregation of boys and girls forming their own
separated cliques. There are some differences between the two classes concerning sex as
factor influencing the sociometric choices of the children. The class “Polymnia” is an
outstanding example for extreme segregation of cliques along sex lines. We see in the
beginning of the school year two mutually exclusive cliques of boys and girls with no one
connecting member between them (Sociogram 1). There is no heterosexual choice with
the exemption of only one mutual choice of DIST<«»>dika and the unilateral choice
DIST—elma. This exemption however does not change the sex-segregated structure of the
class. The case of DIST, who is embedded into the clique of the girls, with no relation at
all to the clique of the boys is rather “atypical”.

At the end of the school year there is some attenuation of the previously highly
rigid sex-segregation and we observe some communication between boys and girls, but
the “cleavage” along sex lines is still clearly observable (Sociogram 5). Six heterosexual
choices can be found in the data of this sociogram, four of them on the part of the girls
and two on the part of the boys: dema—GEGE, dema—AGXR, gief—AGXR, elma—AGXR,
KANI—gief, KANI—dema. No one of these choices is mutual. However, despite of a
slight increase of heterosexual friendships, the tendency of sex-segregation remains
stronger in relation to the structure evolving during the year in “Terpsihori”.

On the contrary, we observe in “Terpsihori” a greater number of heterosexual
choices concerning “friends”. At the beginning of the school year there are 4 heterosexual
choices one of which is mutual: KAZA—miel, LAXR—kome, beel—> KAKO, miel«>KINIL
At the end of the school year there is a six-fold increase of the number of heterosexual
choices, from 4 to 24. Among them 3 are mutual, in which the same girl participates:
KINI<»>miel, KAZA<«>miel, LAXR«>miel.

The analysis of the choices concerning the “bench neighbor” shows by and large a
similar picture with one difference caused by the different instruction. In answering the
question concerning their “friends” the children were free to name as many friends as
they liked. In contradistinction, in answering the question concerning the ‘“bench
neighbor” they had to choose exactly four classmates by order of preference. This “forced
choice of four” has clearly limited the spontaneity of the children in doing an active
choice. However, the order brought about by the number of choices received (=elected as
“bench neighbor”), which is expressing individual differences in attractiveness as “bench
neighbor”, is the same as in the case of “friend”: those children, who received many
choices and are ranging high as desirable “friends”, range also high as desirable “bench
neighbors”. The same is true on the opposite side of those occupying low places in the
order of preference.

The comparison of the two classes concerning the choices, which refer to the
“bench neighbor” shows again that whereas sex-segregation is stronger and lasting until
the end of the school year in “Polymnia”, it is weaker and tends rather to disappear in
“Terpishori”. More precisely, in “Polymnia” there are 5 heterosexual choices at the
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beginning®® and 5 at the end”’ of the school year, all of them on the part of the boys. A
special case is DIDI who has chosen only one boy and three girls, one of which is ranging
highest in his order of preference (Sociograms 5, 6 and 7, 8).

In contradistinction, in “Terpsihori” there arel6 heterosexual choices at the
beginning® and 13 at the end” of the school year. Most of them are unilateral with the
exemption of two (KINI«<»kome, KINI<»miel), one of them at the beginning and one at the
end of the school year. From the 16 heterosexual choices at the beginning, 11 choices are
made by the boys and 4 by the girls. From the 13 heterosexual choices at the end, 7
choices are made by the boys and 5 by the girls. For both classes, but more for
“Terpsihori”, the finding is remarkable, since it was not expected that the boys are more
open towards heterosexual choices in the class than the girls (Vrinnioti/Matsagouras,
2005:).

2.2 “Repulsion”: ‘Pushing’, ‘Beating’, ‘Avoiding’

The negative interpersonal relations have been explored with six questions, three® of
which have been answered most frequently. These 3 questions will be discussed in the
present frame. In view of a lasting discussion in the pedagogical literature about the
usefulness of negative questions for the identification of problems in the classroom, we
should emphasize that we found that the negative questions in our research have been
proved to be particularly useful because they have led to the discovery of latent aspects of
problematic relationships, which were not discovered with other questions. To avoid
suggestive questions pointing to some negative relationships, which the child has
possibly not experienced at all (e.g. “Tell me who is pushing you?”” Perhaps nobody!), the
negative questions were posed as part of a procedure, in which a picture on a card
presenting an aggressive behavior like “pushing” was shown to the child. Those children,
who had actually experienced this behavior in their own class, answered spontaneously,
often before the question was posed to them, and described the event and the classmate(s)
acting in that way.

The respective questions were posed in the following formulations:

1) We see here two children. What are they doing? Have you seen children from your
class pushing other children? Who are they? Have you been pushed by another child
from your class? Who is that child or children? (‘Pushing”).

2) We see here two children. What are they doing? Have you seen children from your
class beating other children? Who are they? Have you been beaten by another child from
your class? Who is that child or children? ("Beating”).

* These are: DIDI—dema, DIDI—dika, DIDI—atal, KANI—dema, DIST—apso

" These are: KANI — dema, KANI— geke, KANI— gief, GRNI—dema, DIST—e¢lma.

8 These are: KAKO—pama, KRGE—pama, KRGE—kome, KAOR—miel, KAOR—prma, KAZA—miel,
KAZA—pama KAZA—kome, LAXR—miel, LAXR—mahr, KOGE—pama, miel >KINI, beel - KAKO,
kome—LAXR, KINI«—kome

¥ These are: KRGE—kage, KRGE—kome, KOGE—pama, KAZA—miel LAXR—mahr, LAXR—pama,
LAXR—lume, KINI<—miel, pama—KRGE, pama— KINI.

%% The other three are: 1) “ .. .are there children in your class, which quarrel often because they insist to
have the same things in the same time?” 2) “...did any child denounced you ever to the teacher? Did you
ever denounce another child to the teacher?” 3) “...is any child in your class, which the other children are
ridiculing?”
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3) What are these children doing? Is there any child in your class with whose company
you don'’t like and with whom you don’’t like to play at all? Who is that child or children?
Why you don'’t like him/her? (“Avoiding”).

A summary of the data about negative choices at the beginning and at the end of
the school year in the two classes is presented in Table III, at which the reader should
look to find the cases discussed next.

A general finding arising from the answers to the question concerning “pushing”,
is that the boys behave more aggressively and that their aggression is increasing during
the first school year in both classes. This finding is certainly not new, but it is highly
important for the school life of the beginners and for the formation of their early
experiences. More particularly, in both classes at the beginning and at the end of the
school year all children with the exemption of three in “Polymnia” (XIER, apso, elma )
and one in “Terpsihori” (beel) had named at least one classmate who “pushes” the others.
These negative references increase, as already mentioned, between the beginning and the
end of the school year, from 25 to 42 in “Polymnia” and from 30 to 41 in “Terpsihori”.

Two aspects are relevant in the diachronically increasing aggression. Firstly, the
number of the children behaving aggressively is increasing; more children, who have not
been aggressive at the beginning, start to imitate the aggressive behavior of the others
during the year. Secondly, the same children, who are characterized as behaving aggressi-
vely at the beginning of the school year by only some of their classmates, are characteri-
zed at the end of the school year as behaving in that way by more children. This means
that also the number of the children, who become objects of aggression is increasing.

The boys, who receive the most negative choices are XIER in “Polymnia”, who
got 25 at the beginning and 10 at the end of the school year out of a total of 42 negative
choices and KAKO, in “Terpsihori”, who received 12 out of 30 at the beginning and 10
out of 41 at the end of the year. These boys are followed, concerning the number of the
negative choices received, by AKTH, DMDI, DIST in “Polymnia” and LAXR, KAOR, KAZA in
“Terpsihori” (Table III, “Pushing”, columns “choosing”, “chosen”, “beginning”, “end”).
From the explications given by the children in the open answers is inferred that among
the boys “pushing” often replaces verbal communication as a means to resolve daily
conflicts and to decide things in other routine situations such as e.g. who will be the first
in the line formed on the playground before the morning prayer etc.

With a few differences, similar conclusions can be drawn from the answers to the
question concerning ‘“beating”, which is closely related to the previous question
concerning “pushing”. In the second as in the first case, there are some children, which
are mentioned by the majority of their classmates as those who “beat” mostly the others.
However, despite the fact that the children, which “beat” the others are less numerous
than the children, which “push” the others (42 vs. 25 in “Polymnia” and 41 vs. 16 in
“Terpsihori”) at the end of the school year) the common finding is that at the end of
school year more children say that they are “pushed” and “beaten” by the same
“aggressors”. This means that the aggressive behavior of those children identified by the
others as the main “aggressors” has increased with the consequence that they exhibit this
behavior towards more classmates at the end than at the beginning of the school year’'.
Thus, in “Polymnia” the negative choices referring to “beating” have tripled (from 8 to

*! The reasons for this increase of aggressive behavior will be examined in another paper for it is an
important negative finding, which is relevant for educational practice and theory.
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25) without, as already said, a corresponding increase in the number of the “aggressors”
whose number has increased from 3 to 7 (Table III, “Beating”, columns “received choice,
beginning / end”). Two rather extreme cases are XIER, who was accused by 9 children
that he has beaten them, and DIST, who was named by 5 children. The same is true of
KAKO and LAXR. Concerning the sex of the subject, which “received choice”, the data
show clearly that the girls are not mentioned as “beaters” with the exemption of ioga and
pama, which have been mentioned once (Table III, “beating”, column “received choice™).

The question concerning “avoiding” was introduced to find out whether there are
isolated pupils in the class, and if so, to explore who avoids whom in the daily
communication and why. The first conclusion inferred from the data concerning
“avoiding” (Table III) is that all children except four in “Polymnia” avoid at least one
child by saying that they don’t like to play and they don’t like the company of that
particular child (children) either at the beginning or at the end of the school year or at
both times. The “avoided” pupils are in their large majority boys. The proportion of those
“avoiding” others and those being “avoided” by others at the beginning and at the end of
the school year is a particularly important indicator of the cohesion of the class. From the
20 pupils of the “Polymnia”, 7 children have said that they avoid 6 children at the
beginning of the school year and 15 children avoided 10 children at the end. Similarly,
from the 16> pupils of the “Terpsihori” 15 children avoided 14 at the beginning and 14
children avoided 9 children at the end of the school year. In “Polymnia” the number of
those avoiding others between the beginning and the end of the school year is increasing
(from 7 to 15); the same is true of the number of those being excluded (from 6 to 10). In
“Terpsihori”, on the contrary, the number of those excluding others remains almost
constant (from 15 to 14) whereas the number of those being excluded is decreasing (from
15 to 14). Some children are avoided from only one child, whereas others are avoided
from more children. In “Polymnia”, at the end of the school year the largest numbers of
negative choices (“avoiding”™) are concentrated on XIER (9 choices), AKTH (7), DIST and
DMDI (5). In “Terpsihori” the corresponding numbers of negative choices are LAXR (8),
LUIA (6), following by KAKO (2), KITZ (2), and prma (2).

The most often mentioned reasons for avoidance, are the following: a) aggressive
behavior of the avoided child, b) authoritarian behavior (‘“he will always be the boss”, “he
will that we play always his game”), ¢) not following the rules, d) belonging exclusively
to one clique (“I don’t like him/her, because he/she is playing always only with his/her
group). Concerning the first, aggressive behavior, the data about “pushing” and “beating”
are consistently with this accusation: the children avoided frequently by others are
precisely those, which received also the most negative choices as “pushers” and
“beaters”. A remarkable exemption is LUIA, who was avoided by 2 children in the
beginning and by 6 children at the end of the school year, although he has not received
many negative choices concerning “pushing” and “beating”. Another exemption on the
opposite side in relation to LUIA is KAKO, who, despite his highest scores in “pushing”
and “beating”, does not receive a corresponding number of negative choices in
“avoiding”. He is avoided only by 3 children at the beginning and by 2 children at the end
of the school year. This acceptance of KAKO by his classmates despite his extremely

32 As already mentioned, the “Terpsihori” class has also 20 pupils, but 4 of them were not allowed by their
parents to participate in the research.
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aggressive behavior can be explained, as we shall see below, with his generally leading
role in the class.

3. Leadership positions in the informal structure of the class

An important fact influencing the early experiences of social life and learning of the
school beginners in the class is whether there exists or not in the network of interpersonal
relations of the pupils an informal structure of leadership positions. The fact, in other
words, whether there are some children in the class which are perceived and recognized
by most of their classmates as “leaders”. This dimension of behavior was addressed with
the next question, which was posed by showing the children a drawing presenting a child
ahead of a group of children, which “followed” him:

What do you see on this card? What are these children doing? Are there children in your
class, which are doing the same as the child apart of the others in this drawing? Look at
the pictures of your classmates and tell me whether there is a child ...(If yes:) Which
child is it? (“Leader”)

It should be emphasized here that with this question was not intended to find out
whether the interviewee accepted a classmate as a leader, but whether he/she perceived in
the network of interpersonal relations /leading positions and whether he/she perceived one
or more children who play a leading role — influencing the others etc. — in the class. If the
interviewee has not recognized the child apart of the others in the drawing as a leader and
has not used explicitly the word “leader”, the interviewer did not mention this word in the
remaining part of the interview. With the exemption of three* children (2 in “Polymnia”
and one in “Terpsihori”) the other children, which answered the question, have said
explicitly or by using an equivalent description that “this child acts as a leader” or “this
child is a leader and tells the others what to do” or “I see that the children are following
the leader”. Concerning the meaning of the concept “leader”, which the children have
used, we got some illuminating explications in the answers to the interviewer’s next
question: “What is a leader doing?”” Most answers pointed to normative or antagonistic or
aggressive elements of leadership such as e.g.

“The leader tells the others what they should do, like our teacher tells us”,
“The leader tells that they should play football and win”,

“The leader gathers his group and fights against the enemies”,

“The leader gathers his friends to beat the others”.

A very seldom but remarkable answer was given by one boy and one girl in “Polymnia”:
“The leader protects the others against the bad guys”. We consider this answer as very
important because it assigns the opposite meaning to the concept of a “leader” in
comparison with the other answers and it is a fruitful example for a semantic analysis of
this concept. Out of the divers and in part very different meanings, which the children
have associated with the concept of a “leader”, the profiles of different types of leaders
emerge as well as different profiles of their followings, “commanded” by these leaders.

33 Each of these three children has given a different description of the drawing: a) “this child is running
ahead and letting the others behind it”, b) “this child is quitting the game because it is angry”, ¢) “this child
has won the running and the other children are running behind it”.
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These differences were found in the explications the children gave in answering the
question concerning what the leader does as we shall see below.

From the answers to the question about the “leader” (socio-matrices 9, 10, 11, 12)
a basic difference is emerging between the pupils of “Polymnia” and of “Terpsihori”
concerning their perception of leading positions in the informal structure of the class. In
“Polymnia” at the beginning of the school year half of the pupils had not perceived any
“leader” or “leaders” in the class and did not chose a classmate as a leader. The other half
(5 boys and 5 girls) has chosen 7 different leaders (3 girls and 4 boys). This picture
remains almost unchanged until the end of the school year concerning the numerical
relation between the “choosers” and the “chosen”; it changes however concerning the
numerical relation between the sexes. Eleven children (6 girls and 5 boys) have chosen 8
leaders, among them one girl and 7 boys (Sociograms 9, 10). In this class half of the
children answered that “we have no leader” or “our teacher is our leader”. The other half
was split into a number of dyads and triads, each of which chose a different child as
“leader”. In addition, the chosen “leader” changed according to the game they played,
i.e. for different games different leaders were chosen. Mostly, the respective “leader” had
to explain to the members of the small group how to play a new game or the “leader”
acted as a protagonist in a role, which was ascribed to him by the others after some “co-
optations”. In other cases every player adopted temporary the role of the “leader” in a
certain game (such as e.g. the game of KANI or the game of dema etc.). It was thus agreed
between them when they would play whose game and who would be the “leader”.

In contradistinction, in “Terpsihori” all children save one (kage) at the beginning
as well as at the end of the school year were firmly convinced that in their class there
existed “leadership positions”, which were occupied by a “strong leader” with his friends.
The existence of this particularly stable conviction emerged out of the explanations,
which the children gave in order to justify their choice of the “leader”. All children with
the exemption of one at the beginning (KAOR) and two at the end (KAOR and beel) have
chosen at both times the same boy, KAKO, as the “leader” (Sociograms 11, 12). For all
children who chose KAKO this choice was undisputable and exclusive — KAKO was for
them the one and only leader in the class (!) — with the exemption of 2 kids (miel, beel),
for whom KAKO was their second choice.

The impressively stable sociometric status of KAKO during the whole first year is
possibly related to a specific type of “leader”, which KAKO incarnates in the eyes of the
other children and especially of the boys. Whereas he as the “leader” exhibits often a
particularly aggressive behavior, as we saw above in connection with the negative
choices received, he has beside his physical strength, also the ability to dominate
psychologically the other children. He is thus in the position to play the main role as a
“broker” in the resolution of conflicts which emerge between several groups and cliques
as well as between individual children. These abilities of KAKO cause on, one side,
protest but on the other side also admiration on the part of his classmates, on which he is
indeed exerting strong influence. He is thus creating the firm impression that anybody
who is in good terms with him is protected through his relation to KAKO against attacks
from others and that he enjoys also high respect in the class,

“since KAKO with his friends defeat all the others”,

* Thus, e.g. AGXR receives 3 choices and KANI 4 choices.
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“since KAKO and his friend KAOR tell the others which positions they should take on in
playing football in order to win always”,

as some of his classmates answered characteristically, sometimes with feelings of
admiration and sometimes with feelings of discomfort.

4. Conclusions

To recapitulate briefly, the aim of the present case study in two first grade classes in a
public school of Thessaloniki was to analyze how the network of interpersonal relations
of the school beginners is formed. The study was mainly focused on the social
experiences and learning of the beginners in the first school year. To analyze the social
relations of the beginners the sociometric method was used whereas the sociometric data
were collected at the beginning and at the end of the school year.

With the use of the sociometric method the two classes have been analyzed as
micro-systems of social interaction consisting of networks of positions and roles. The
data of each class produced by the sociometric choices of the children have been
compared with the corresponding data of the other class to identify differences and
similarities between the classes. In addition, the comparison of the data collected at the
beginning with the data collected at the end of the school year offers the possibility to
discover diachronic changes, which happened during the first school year. The findings
of the study are not representative for the whole population of the school beginners but
they are indicative for the ways how the school beginners interact and form their early
social relations in the class, with the concomitant learning and experiences emerging out
of these relations. (Petillon:1993)

The searching for friends among the classmates in the course of the formation of
the new group is a major concern for the beginners, which occupies them from the first
week of the school year and motivates their behavior. The main experience of about one
third of the children during the first two months is that there is not enough time and
chances in the school to become attached to other boys and girls. That the beginners face
a real difficulty is this respect is inferred from the small number of choices of “friends”
and from the even smaller number of bilateral choices in the beginning; a rather extreme
case in this respect are the children with no bilateral choice at all (Table I and II). To the
same direction points also the fact that two months after the start of the school year about
one third of the beginners did not know even the names of half of their classmates. This
situation was improved during the school year for the majority of the children, with some
individual exemptions of children, which continued to face difficulties in their searching
for close friends.

The number of heterosexual choices of friends indicates the extent to which boys
and girls have the chance to establish mutual friendships and to get common experiences
from school life. Despite the fact that the number of heterosexual choices is very different
in the classes “Polymnia” and “Terpsihori”, there is a clear tendency for segregation of
choices of friends along sex lines at the beginning of the school year. Also, despite a
slight weakening of this tendency during the year, it is still strong until the end of the
year. Thus, separated cliques of boys and of girls without connections — or with a few
loose connections — between them survive all over the year. It was remarkable and rather
unexpected that the boys appeared to be more “open” concerning heterosexual choices of
friends than the girls (Sociograms 1,2,3,4,5,6,7,8). Frequent reasons given by the children
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to explain the sex-segregation were typically that “the boys don’t play with girls” or “the
girls play their own games and the boys their games”. The sex-segregation of activities
and games on the playground of the school was clearly confirmed by the observations of
the interviewer undertaking participant observation during the first stage of the research
and later during the interviews. Very seldom did she observe boys and girls playing
together a common game. Under these conditions it is obvious that the existing chances
for interaction between boys and girls during the first school year are minimal. Hence, in
view of this marked sex-segregation of activities, the prospects of a common social life
and experiences shared by boys and girls are negative.

The aggressive behavior of the boys, mostly against themselves and less against
the girls — with whom they anyway don’t interact much — is a finding, which arises out of
the negative sociometric choices and of the corresponding verbal statements of the
children in the semi-structured interviews. The negative “lessons” for social life and
learning emerging out of the children’s participation in the — segregated — activities of the
“hidden curriculum” are impressive. Not only the number of children behaving
aggressively was increasing between the beginning and the end of the school year, but
also the number of those being the objects of aggressive behavior of others was
increasing too (Table III).

The number of children avoided as friends and as players is an informative
indicator for the existing structure of relations and for the cohesion of the class. The fact
of “avoidance” or “exclusion” of some classmates by others forms also the experiences
from the social life and learning in the class. In both classes all children save four in
“Polymnia” has excluded at least one other child from their company and from their
games either at the beginning or at the end of the school year or at both times. The
children excluded are in the large majority boys.

The most often mentioned reasons for avoidance, are: a) aggressive behavior, b)
authoritarian behavior (“he will be always the boss”, “he will that we play always his
game”), c¢) not following the rules, d) belonging exclusively to one clique (“I don’t like
him/her, because he/she is playing always only with his/her group).

Those children, who constantly concentrate upon themselves a large number of
negative choices and, correspondingly, a small number of positive choices because of
their aggressive behavior face particularly the danger of marginalization (Table III).

Finally, an important factor influencing the early formation of attitudes and
respective behaviors in the context of interaction in the class, is the existence — or, on the
contrary, the absence — of an informal hierarchical structure of leading positions.
Whereas in “Terpsihori” the children get the experience that in their class there exists an
informal structure of leading positions, which are occupied with a remarkable diachronic
stability by a classmate surrounded by a small clique of his close friends, the situation is
completely different in “Polymnia”. In “Polymnia”, on the contrary, the children get the
experience that the role of a “protagonist” is neither necessary in all activities nor should
this role necessarily be occupied constantly by one and the same individual. In
“Polymnia” there was a frequent change in the occupation of the role of the leader after
reaching consensus in negotiations among the classmates concerning who is most
competent for this or that game or activity.

In addition, concerning the qualities required for the occupation of the position of
the leader, it seems that two different reference systems are latently operative. Whereas
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from the point of view of the majority of the boys verbal and physical superiority in
fighting with others are decisive for being able to occupy the leader position, from the
point of view of the majority of the girls the most desirable quality is communicative
behavior and expression of feelings.

Finally in closing our paper we would like to formulate two very general
conclusions.

Firstly, the school class as a micro-system of social interaction does not offer an
equal opportunity to all its new members to interact and to find the place, which suits to
him/her, in the course of the formation of the new group of classmates during the first
school year. Secondly, the early experiences the beginners get in the course of their
participation in the social life of their class vary considerably between classes depending
on idiosyncratic factors and on different behavioral models admired and imitated by the
majority of the children, which determine the social dynamics of the interaction process.

We believe that the wealth of the sociometric data and of the open answers given
in the semi-structured interviews is not exhausted in the present stage of our analysis.
Many more analyses of these data are possible depending on alternative theoretical
perspectives and concepts, which can serve as guiding principles on the way to a deeper
understanding of the interaction process in the class.
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